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ABSTRACT   
There is an ongoing crisis between Ugandan and North American United 
Methodists related to global missional partnerships and the financial ethics of 
international donor funds. For nearly a decade, these two parties worked together around 
the themes of global partnerships in mission and ministry. Today, these relationships are 
broken and communication has been severely impacted due to allegations of mismanaged 
funds on the episcopal level in East Africa. After reviewing existing literature focused on 
communication, moral decision-making, conflict resolution, and cultural and intercultural 
competency from both western and African perspectives, I invited two theological 
resources into conversation. As parties involved in conflict address problems of 
communication and moral decision-making, the deeper issues of cultural and intercultural 
awareness can be examined. This research intentionally took a small step toward the 
larger goal of conflict forming a new theological resource for shared coherent moral 
discourse.      
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1 
INTRODUCTION 
Two Cultures in Conflict 
There is an ongoing crisis between Ugandan and North American United 
Methodists related to global missional partnerships and the financial ethics of 
international donor funds. In 2006, Daniel Wandabula, the first East African bishop to be 
elected following a history of tribal war, faced the challenges of bringing peace, 
stabilizing the annual conference, and developing new infrastructures to manage the 
episcopal area. Within six years of the new annual conference structure, the episcopal 
leader was facing allegations of improper accounting practices and possible financial 
misconduct. On October 12, 2012, the United Methodist News Service issued the 
following statement in an article: “The General Council on Finance and Administration, 
the denomination’s finance agency, recommended Sept. 27, 2012, that all United 
Methodist bodies cut off funds to the East Africa Conference until further notice.”1  
The Overarching Research Vision 
The overarching research vision addressed the protracted conflict between United 
Methodists in East Africa and North America. This research suggested that the financial 
matters between both parties were symptomatic of two problems – first, the problem of 
communication between both parties in conflict, and second,  the issue of morality-based 
decision making between both parties in conflict. The surface issue was financial 
																																								 																				
1 Heather Hahn and J. Richard Peck, “Wandabula calls funds issue ‘mud-slinging,’” UM News, 
October 2, 2012, https://www.umnews.org/en/news/wandabula-calls-funds-issue-mud-slinging. Bishop 
Daniel Wandabula was elected to the episcopacy in 2006. Unlike North American Bishops, African 
Bishops are elected to serve a life term in the episcopacy. 
2 
management, with the two areas of conflict being communication and morality-based 
decision-making, there was a still deeper issue to address within this protracted conflict. 
The deeper issue suggested in this research study was the lack of cultural and 
intercultural competency among both parties involved in this protracted conflict. There 
was a need to raise the cultural and intercultural awareness among both parties and invite 
a journey toward a shared coherent moral discourse.  
Therefore, in an effort to have a shared, coherent, moral discourse, the research 
pushed beyond the surface issues of communication and moral decision-making to invite 
cultural and intercultural awareness through two theological resources. The researcher 
chose two theological resources for intercultural awareness – the African Triple Heritage 
Thesis (ATHT) and the Wesleyan Quadrilateral (WQ) – and brought them into 
conversation. Bringing these two theological resources into conversation has never been 
done before, especially with regard to the ongoing conflict between the two United 
Methodist bodies. The purpose of the conversation between these two theologies was the 
development of a new theological resource. This new resource offered a step toward a 
shared coherent moral discourse among Ugandan and North American United 
Methodists.   
The African Triple Heritage Thesis and The Wesleyan Quadrilateral 
Moral and political philosopher Alasdair MacIntyre critiqued modern moral 
discourse. MacIntyre suggested that modern moral discourse and action must be 
understood from a historical perspective of moral utterance and action. MacIntyre argued: 
3 
“A key part of my thesis has been that modern moral utterance and practice can only be 
understood as a series of fragmented survivals from an older past.”2  Furthermore, 
MacIntyre suggested that all moral discourse and practice must be understood by placing 
the ancient works within a proper perspective for a modern day understanding of 
morality.3 Problems in the ancient and modern world remain unsolvable, McIntyre 
argued, because morality is disconnected from its historical meaning and application in 
the world.   
Both the ATHT and the WQ are theological resources developed in the twentieth 
century. Both have been critiqued by modern theologians and scholars. It can be argued 
that neither the ATHT or WQ represent the modern academic or secular thought related 
to the communication of moral decision-making, cultural and intercultural awareness. 
However, these two theological resources point the reader to the way in which these 
theological tools were used in previous generations. Each resource spoke to its generation 
concerning theological reflection and application of theological values.   
Both the ATHT and WQ invite conversation between the two parties involved in 
conflict. Each party has a theological past that offers theological reflection and 
application of cultural values. This research was less about claims of the modern use of 
theological values within both the ATHT and WQ and more about reflecting on common 
ground that may exist between these resources. It is common ground that invites 
																																								 																				
2 Alasdair MacIntyre, After Virtue (Notre Dame: University of Notre Dame Press, 2017), 111.  
	
3 Ibid.  
	
4 
conversation and creates space for movement toward shared coherent moral discourse. As 
it relates to conflict resolution, the ATHT and WQ were used to assist Ugandan and 
North American United Methodists in moving from a zero-sum perception of resolution 
toward a positive-sum application outlook.4  Looking back at the root of two theological 
resources from the twentieth century and finding commonalities from the past 
engendered hope for conversations to begin in the present that may lead to shared 
coherent moral discourse. In the five chapters of this dissertation, the researcher examines 
key themes related to conflict, communication, culture and moral decision-making. 
Chapter 1 addresses corruption in Uganda and the United States, communication as it 
relates to conflict in Uganda and the United States, and cultural and intercultural 
awareness in both contexts. Chapter 2 consists of a literature review focused on 
scholarship addressing conflict and the roles of language, communication, conflict, 
cultural and intercultural competency.  
Chapter 3 outlines the research methodology, with Chapter 4 presenting the 
application and summary of the comparative research analysis applied to the WQ and to a 
single chapter of the ATHT (the seventh chapter, “Africa at Prayer – New Gods”). In 
Chapter 5, the researcher presents the practical application of the research project in the 
development of a new theological resource, “Building Community through Cultural 
																																								 																				
4 Oliver Ramsbotham, Tom Woodhouse, and Hugh Miall, Contemporary Conflict Resolution: The 
Prevention, Management, and Transformation of Deadly Conflict (Maiden, MA: Polity Press, 2011), 18. 
The authors describe a traditional sense of conflict resolution as movement from a zero-sum (Self’s gain 
and Other’s lose) to perceive the conflict as a non-zero-sum conflict (in which both may win or lose) and 
then to assist both parties to move in a positive sum direction.  
5 
Conversations.” The research project ends with Chapter 6, which presents the project 
summary and suggestions for further research. 
	  
6 
CHAPTER 1: CORRUPTION, CONFLICT, AND CULTURE 
Corruption and the Developing World 
Corruption is a part of every society and can be found in all sectors of public and 
private life. The World Bank, a global financial institution providing loans and services 
to developing countries, defines corruption as “the abuse of public office for private 
gain.”5 The World Bank further explains:  
Public office is abused for private gain when an official accepts, solicits, or 
extorts a bribe. It is also abused when private agents actively offer bribes… Public 
office can also be abused…through patronage and nepotism, the theft of state 
assets, or the diversion of state revenues.6  
World Bank General Counsel Ibrahim Shihata suggested that corruption can be 
found in broad contexts in developing and well-established countries. Shihata’s 
explanation places corruption within varying degrees in all communities across the globe: 
It [corruption] takes various forms and is practiced under all forms of 
government, including well-established democracies. It can be found in the 
legislative, judicial, and executive branches of government, as well as in all forms 
of private sector activities. It is not exclusively associated with any ethnic, racial, 
or religious group. However, its level, scope, and impact vary greatly from one 
country to another and may also vary, at least for a while, within the same country 
from one place to another. While corruption of some form or another may inhere 
in every human community, the system of governance has a great impact on its 
level and scope of practice. Systems can corrupt people as much as, if not more 
than, people are capable of corrupting systems.7  
																																								 																				
5 “Helping Countries Combat Corruption: The Role of the World Bank,” The World Bank Group, 
accessed August 20, 2018, 
http://www1.worldbank.org/publicsector/anticorrupt/corruptn/coridx.htm. 
	
6 The World Bank Group, “Helping Countries Combat Corruption.”  
	
7 I.F.I. Shihata, “Corruption-A General Review with an Emphasis on the Role of the World Bank," 
Penn State International Law Review 15, no. 3 (1997): 451-485. 
 
7 
Corruption in Uganda  
According to Transparency International, a global movement created in 1993 to 
combat corruption, Uganda ranked in 2017 as 151 out of 180 countries with perceived 
corruption. Over a five- year period, the Transparency International’s Corruption 
Perception Index ranked Uganda between 26 and 29 out of 100 in perceived levels of 
public sector corruption.8   
While Uganda has shown a consistently high (26-29 out of 100) corruption score, 
there are African countries showing consistent progress in perceived 
anticorruption efforts. “Specifically, Botswana, Seychelles, Cabo Verde, Rwanda 
and Namibia all score better on the index compared to some OECD countries like 
Italy, Greece and Hungary. In addition, Botswana and Seychelles, which score 61 
and 60 respectively, do better than Spain at 57.”9   
Jon Lie, in Third World Quarterly, critiqued the work of the World Bank, drawing 
specifically on the development-donor partnership with Uganda. Lie focused on the 
World Bank’s Poverty Reduction and Strategy Paper model and its partnership with the 
Ugandan government, noting the emergence of new power dynamics instituted by 
international aid. Lie termed this new model of governance “developmentality,” based on 
Michel Foucault’s notion of governmentality.10 Lie defined the term as by explaining: 
																																								 																				
8 “Corruption Perceptions Index 2017,” Transparency International, accessed August 25, 2018, 
https://www.transparency.org/news/feature/corruption_perceptions_index_2017#table. The index ranks 180 
countries and territories by their perceived levels of public sector corruption according to experts and 
business people, using a scale of 0 to 100, where 0 is highly corrupt and 100 is very clean.  
	
9 Transparency International, “Corruption Perceptions Index 2017.”  
	
10 Jon Harald Sande Lie, “Developmentality: Indirect Governance in the World Bank Uganda 
Partnership,” Third World Quarterly 36, no. 4 (2015): 723-740. Lie based his concept of developmentality 
on Michel Foucault’s concept of governmentality. Governmentality relates to voluntary governance of laws 
by the people instead of through force and power of a government. See Graham Burchell, Colin Gordon, 
and Peter Miller, eds., The Foucault Effect: Studies in Governmentality.with Two Lectures By and an 
Interview With Michael Foucault (Chicago: University of Chicago Press, 1991). Derek Kerr critiques 
8 
“Developmentality seeks to grasp what characterizes the exercise of power within 
international aid, and how the notion of partnership has altered aid relationships and 
affected the relationship between governing and the governed.”11 Lie argued that 
international donors have found new ways to govern by offering developing governments 
a sense of freedom and empowerment that is actually a new mechanism for donor power 
and control.   
Corruption in the United States of America  
Transparency International reported that the United States of America ranks 16 
out 180 countries with perceived corruption. Over a five-year period (2012 to 2017) the 
United States scored 73-76 on the corruption scale. However, a 2017 survey by 
Transparency International addressed a growing perception by U.S. citizens of 
corruption. “The results show that 44 percent of Americans now say that most or all of 
those in the Office of the President are corrupt, up from 36 percent who said the same last 
year.”12   
																																								 																																							 																																							 																																							 																				
Foucault’s assumptions, arguing: “Governmentality is based on a top down and dualistic concept of power, 
one that externalizes and marginalizes contradiction and struggle to become a theory of social reproduction 
rather than transcendence” [Derek Kerr, "Beheading the King and Enthroning the Market: A Critique of 
Foucauldian Governmentality," Science & Society 63, no. 2 (1999): 173-202. 
 
11 Lie, “Developmentality.”  
	
12 Transparency International, “Corruption in the USA: The Difference a Year Makes,” accessed 
August 20, 2018, 
https://www.transparency.org/news/feature/corruption_in_the_usa_the_difference_a_year_makes. The 
survey asked about the degree of corruption in nine influential groups. These included the national 
government (the president’s office, members of congress, government officials), public officials who work 
at the service level (tax officials, the police, judges, local officials), and those who are not part of 
government but who often wield strong influence (business executives, religious leaders).  
	
9 
Corruption and Cultural Awareness 
Corruption exists in all sectors, including business, government, and religious 
institutions. Today, there are new developments in the academic study of corruption. Olli 
Hellmann suggested that academic research measuring the extent of corruption should 
provide quantitative information like that provided by Transparency International. While 
this quantitative approach is important, new research has suggested that culture should be 
examined and understood in corruption. Human relationships, norms, and cultural 
expectations impact corruption within societies. Hellmann explored corruption and the 
new developments in the study of developing countries from an East Asian perspective, 
arguing:   
Corruption moves from an individual focus of morality to corruption as a part of 
culture and expected behavior depending on contexts in the developing world. 
Specifically, scholars are increasingly emphasizing that we need to move away 
from studying corruption as individualistic acts of deviant behavior and instead 
acknowledge that corruption can become institutionalized as informal rules and 
routines, thus putting great pressure on individuals to perform according to these 
norms.13  
The Problem: A Global Financial Conflict  
This research began with the premise that corruption is a part of every human 
society and can be found in all sectors of public and private life. While it is important to 
name corruption, and measure the level of corruption found in different sectors, this 
research focused on the cultural implications of corruption. As parties involved in 
conflict address problems of communication and moral decision-making, the deeper 
																																								 																				
13 Olli Hellmann, “The Historical Origins of Corruption in the Developing World: A Comparative 
Analysis of East Asia,” Crime, Law and Social Change 68, no. 1-2 (September 2017): 145-165. 
10 
issues of cultural and intercultural awareness can be examined. This research sought to 
address the deeper need of cultural and intercultural awareness by placing two theological 
resources in conversation, thereby developing a new theological resource that encouraged 
a shared coherent moral discourse among two parties in conflict.  
There is an ongoing crisis between Ugandan and North American United 
Methodists related to global missional partnerships and the financial ethics of 
international donor funds. In 2006, Daniel Wandabula, the first East African bishop 
elected following a history of tribal war, faced the challenges of bringing peace, 
stabilizing the annual conference, and developing new infrastructures to manage the 
episcopal area. Within six years of the new annual conference structure, the episcopal 
leader faced allegations of improper accounting practices and possible financial 
misconduct. On October 12, 2012, the United Methodist News Service issued the 
following statement in an article: “The General Council on Finance and Administration, 
the denomination’s finance agency, recommended Sept. 27, 2012, that all United 
Methodist bodies cut off funds to the East Africa Conference until further notice.”14 
A review of the partnership between the South Georgia Conference and East 
Africa Annual Conference provided a sense of the magnitude of the financial and local 
church resources being shared through global missional partnerships. In 2012, these 
funds were no longer available for mission and ministry in East Africa due to sanctions. 
In the South Georgia Conference alone, from 2008 to 2011, there was an estimated 
																																								 																				
14 Hahn and Peck, “Wandabula calls funds issue 'mud-slinging.”  
 
11 
$300,000 donated by local churches for mission and ministry in the East Africa Annual 
Conference.15  
Problem of Communication and Conflict Resolution  
 In order to build a foundation to address cultural and intercultural awareness, the 
research began with literature related to communication. Communication is such a critical 
component of conflict resolution. Communication between both parties may be at risk 
due to an inability to express expectations regarding global missional partnerships 
through a common language. Editor Shedrack, in Introduction to Peace and Conflict 
Studies in West Africa, introduced views from leading scholars in peace and conflict with 
an emphasis on a West African perspective:   
Communication is a non-adversarial, cheap method of preventing and removing 
conflict situations, quite within the grip of the parties. Once communication is 
lost, parties risk getting into deeper crisis that cannot be easily resolved. Thus, 
communication is invaluable for conflicts prevention in the first instance, and then 
for conflict resolution.16  
Communication is critically important, but protracted and complex conflict 
between parties requires an “ethos of community building and intentional efforts toward 
																																								 																				
15 The South Georgia Conference of the United Methodist Church, “Independent Auditor’s Report 
and Financial Statements as of December 31, 2016,” accessed April 2, 2018, 
http://www.sgaumc.org/files/files_library/audits/2016+south+ga+conference+of+the+umc.pdf In the 
financial audits of the South Georgia Annual Conference from 2008 through 2011, there were five major 
accounts in the South Georgia Annual Conference that related to global mission work in the East Africa 
Annual Conference. These accounts can be viewed under the budget heading “Connectional Ministries.” 
The five major accounts were: Hope for Children of Africa (total receipts $38,298), Open Hands 
Partnership (total receipts $85,101), Humble Place Capital Funds (total receipts $34,292), Humble Place 
Program (total receipts $101,738), Africa Hope for Children’s Choir (total receipts $90,000). This total was 
$349,429 from 2008 to 2011. By 2012, the general church sanctions were in place and the estimated 
$150,000 was the remaining balance in the accounts from the five areas listed above. This $150,00 became 
a part of the frozen assets under the general church sanctions.  
 
16 Gaya Best Shedrack, Introduction to Peace and Conflict Studies in West Africa: A Reader 
(Ibadan, Nigeria: Spectrum Books, 2006). 
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peace.”17 Based on my professional employment, I have observed both Ugandan and 
United Methodists in North America. In my opinion, North Americans express an ethical 
issue with funds for mission and ministry when used for purposes other than terms agreed 
upon by both parties. On the other hand, Ugandans may consider it a part of their ethical 
framework to reallocate funds from initially agreed upon programs to places of more 
urgent need as identified by Ugandans. While United Methodists in the East Africa 
Annual Conference sought to be faithful to the agreement of both parties, cultural 
differences affected communication. East Africans face cultural differences relating to 
bureaucratic protocols and urgent matters that arise in everyday practice for East African 
clergy and laity. These cultural differences can create miscommunication and conflict as 
they are generally not a part of the initial overarching agreements and budgetary plans. 
The implication here is the absence of authentic communication based on relationship 
and the presence of bureaucratic communication based on Western ethical processes.   
As it relates to East African United Methodists, the true needs of the community 
may not be expressed in global partnerships for fear of offending the North Americans. 
East Africans may agree on a stated need, but later determine a more urgent need for the 
use of the funds. The lack of cultural understanding creates opportunities for true needs to 
be hidden, thus creating a problem in communication.  
																																								 																				
17 Daniel Bar-Tal, “From Intractable Conflict Through Conflict Resolution to Reconciliation: 
Psychological Analysis,” Political Psychology 21, no. 2 (June 2000): 351-365. 
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Moral Decision-Making and Conflict  
 The matter of communication and language within global partnerships was 
explored in the research and found to be a critical component of the research vision. In 
addition to the challenges of communication, moral decision-making was another 
problem between Ugandans and North American United Methodists. MacIntyre critiqued 
modern secular and moral discourse. MacIntyre asserted that modern moral discourse and 
action must be understood from a historical perspective of moral utterance and action. 
MacIntyre argued, “A key part of my thesis has been that modern moral utterance and 
practice can only be understood as a series of fragmented survivals from an older past.”18  
Furthermore, MacIntyre suggested that all moral discourse and practice must be 
understood by placing the ancient works within a proper perspective for a modern day 
understanding of morality.19 Problems in the ancient and modern world remain 
unsolvable, McIntyre argued, because morality is disconnected from its historical 
meaning and application in the world.   
The United Methodist Church in the United States is an example of a community 
with fragmented survival from the older and more recent past. There is no one way to 
view morality within the context of the United Methodist Church. There is not a single 
platform defining morality. Liberals, progressives, and conservatives are a few labels 
within North American culture that may differ on matters of ecclesial polity. Also, 
Ugandans may not always speak in monolithic terms related to morality. Therefore, large 
																																								 																				
18 MacIntyre, After Virtue, 110-111.  
	
19 Ibid.  
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cultural labels within transformative learning do little for achieving any level of cultural 
or intercultural competency. Also, we cannot claim to be culturally sensitive as a result of 
meeting one person from another culture or going on a mission trip abroad. No one 
individual speaks for a whole culture and exposure to another culture does not 
automatically make a person culturally competent.   
The issue of morality in an East African context may differ from the issue of 
morality in a North American context. For United Methodists living in East Africa, the 
Bible, along with oral theology and symbolic theology, are significant theological pillars. 
In the book, African Religions, and Philosophy, John Mbiti argues it is critical to 
understand that Africans, in general, engage and apply scriptural mandates within the 
context of communal traditions, priorities, and needs. Therefore, to follow the religion of 
the African, one must also seek to understand African philosophy.20   
Mbiti’s work, while significant, is more than three decades old. Today, there are 
divergent views in African philosophy related to Mbiti’s theory of African philosophy 
and religion. Author Okeja Uchenna, in “Mbiti and Current Issues in African 
Philosophy,” explained:  
Some [African philosophers] have suggested a religious foundation for the 
African concept of morality while others deny such claims, insisting instead that 
the African concept of morality is based on considerations of human welfare and 
practical concerns of how to ensure harmony in the community.21  
																																								 																				
20 John S. Mbiti, African Religions & Philosophy (London: Heinemann, 1968).  
	
21 Okeja Uchenna, “Mbiti and Current Issues in African Philosophy,” e Journal of Traditions & 
Beliefs 2, no. 5, (2016), accessed August 20, 2018, 
www.http://engagedscholarship.csuohio.edu/jtb/vol2/iss1/5. Uchenna writes: “Philosophers like Sophie 
Oluwole, Kawsi Wiredu, and Kwame Gyekye have shown in their philosophical works the foundation of 
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Just as communication remains central to the research vision, so does the 
academic literature related to moral decision-making. The assumption in this research 
being that understanding differences in cultural and intercultural awareness broadens 
dialogue regarding moral decision-making.  
Cultural and Intercultural Competency  
Communication and moral decision-making are two problems in this protracted 
conflict that are described in the research. However, the deeper issue addressed in the 
research is the need for cultural and intercultural awareness between Ugandan and North 
American United Methodists. The United Methodists in Uganda and North America are 
two entities that share identification with the name United Methodist, but there is a lack 
of cultural awareness between both parties. While they share some denominational 
heritage, the practical implications of Methodism lived out may look different in the two 
different contexts. Worship, liturgy, and episcopal management, along with the 
interpretation and application of denominational polity, vary across a complex array of 
cultures within Africa and North America. Therefore, both parties need to be aware of 
cultural and intercultural realities within global missional experiences.  
The absence of cultural and intercultural awareness invites a question for the 
research: “Are there theological resources from both an African and North American 
perspective that might be transformed into a shared theological resource to be used as 
both parties attempt to have shared coherent moral discourse?” Ideally, this shared 
																																								 																																							 																																							 																																							 																				
the African concept of morality cannot be plausibly based on religion, while others like Akin Makinde have 
viewed the African concept of morality to be solely based on a religious foundation. Mbiti’s work informs 
both sides of the argument.”  
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theological resource would be easy for both parties to understand and would provide 
cultural awareness so that global missional partners can begin to view morality through 
the lenses of both cultures and contexts. Thus, the resource would create space and 
opportunities for the recognition of more than one point of view in any given moral or 
ethical discourse.   
Two Theological Resources toward Conflict Resolution  
The two theological resources chosen for this research were the African Triple 
Heritage Thesis and the Wesleyan Quadrilateral. These two theological resources were 
chosen because they both have some level of common exposure in theological settings 
both in Africa and North America. Also, both theological resources have been critiqued 
in their respective contexts. Each theological resource can be used to invite one to 
question: “How does this resource as a tool of shared coherent moral discourse apply to 
my context, and the context of the others?”   
The first theological resource, the ATHT, was developed as a nine-part 
documentary in 1986 by Dr. Ali Mazrui. A native of Kenya in East Africa, Dr. Mazrui 
was an academic professor and political writer on African and Islamic studies. He served 
as director of the Institute of Global Church Studies at Binghamton University in New 
York and as Director of the Center for Afro-American and African Studies at the 
University of Michigan.22 I chose this resource after speaking informally with two 
Ugandan clergy friends who attended seminary in the United States. When asked the 
																																								 																				
22 “Ali Al’amin Mazrui: 1933-2014,” BlackPast.org, March 15, 2016, 
https://www.blackpast.org/global-african-history/mazrui-ali-al-amin-1933-2014/.  
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question “What theological resource from an African perspective would you invite into 
conversation with the tenets found in the Wesleyan Quadrilateral?” both individuals 
mentioned the three cultural tenets of the ATHT.  
Mazrui made the theological claim that Africans have a historical integrated 
cultural existence that shapes their identity and frames their lives and communities. These 
three cultural tenets are a heritage derived from African Traditional Religion, Islam, and 
Christianity.23 The Triple Heritage was first articulated in 1887 by Edward Blyden, a pan-
Africanist and Liberian politician. Later, the concept was further developed in 1970 by 
Kwame Nkrumah, pan-Africanist and founding president of Ghana. Nkrumah noted these 
major forces of contemporary African religious heritage: Indigenous traditions, Islam, 
and Euro-Christian beliefs.24    
Ali Mazrui built on the work of these scholars and in 1986 developed the concept 
further to include the following areas from an African perspective: legacy, identity of 
family, community, tradition, religious beliefs (African Traditional Religion, Islam, and 
Christianity), the exploitation of Africa by the West, history of African governance, and 
global concepts in African contexts.25  The ATHT may be useful to bring awareness to 
cultural complexities, build community within the protracted conflict, and foster coherent 
moral discourse between East African and North American United Methodists.  
																																								 																				
23 Ali Al’Amin Mazrui; WETA-TV, British Broadcasting Corporation, and Corporation for Public 
Broadcasting, “The Africans: A Triple Heritage,” 1986, documentary film. 
 
24 Kwame Nkrumah, Consciencism: Philosophy and Ideology for De-colonization. (London: Panaf 
Books Ltd, 1970).  
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The second theological resource was the WQ, a common theological resource for 
North American United Methodists. This concept, developed by Albert Outler, dates back 
to the 1968 merger of the United Methodist Church. The four basic tenets are scripture, 
tradition, experience, and reason. Based on the work and ministry of John Wesley, the 
founder of Methodism, scripture is the primary theological resource for Christian living. 
Tradition relates to the development and growth through many centuries of the Christian 
faith, while experience points to the lived experience of the believer, and reason helps the 
believer discern scripture, tradition and experience. Andrew C. Thompson, in “Outler’s 
Quadrilateral, Moral Psychology, and Theological Reflection in the Wesleyan Tradition,” 
states: “Since its original inclusion in the Book of Discipline in 1972, the construct known 
as the WQ has loomed large in theological reflection in the United Methodist Church.”26   
While many Africans would likely be more familiar with Dr. Ali Mazrui’s body 
of work in the ATHT, Methodists living in North America would view the WQ as a 
common theological resource.27 The WQ, though lifted up as both Wesleyan and 
methodological, is not without substantial critique in scholarship. Andrew C. Thompson 
argued that many scholars have critiqued Albert Outler’s concept of the WQ claiming the 
theological resource is neither authentically Wesleyan nor methodological. Furthermore, 
Thompson claimed that John Wesley’s writings on moral psychology would serve as a 
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27 The Wesleyan Quadrilateral is a common term among North American United Methodists and   
taught to clergy who attend seminary in the United States. Clergy and laity in East Africa may have limited 
exposure to this concept depending upon their exposure to Western theological resources.  
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better source for theological reflection.28 One of the most notable critics was William J. 
Abraham with the largest body of philosophical criticisms. Abraham charged that the 
WQ’s formation was conceptually flawed, pairing historical realities (scripture and 
tradition) with categories in epistemology (experience and reason).29 
This research focused on the development of a new theological resource that 
could be used in future educational interventions exploring the ATHT in conversation 
with the WQ. The overall purpose was to encourage coherent moral discourse between 
both parties. Future research beyond the scope of this project would include an 
educational intervention specifically between Ugandan and North American United 
Methodists.   
This educational intervention for Ugandan and North Americans could be taught 
to clergy, local congregations, annual conference leaders, and global mission partnerships 
in both contexts. The overall purpose would be to educate and raise awareness of a new 
theological resource designed to invite shared coherent moral discourse among global 
missional partnerships. The new theological resource would be the same for East 
Africans and North Americans. However, the implementation of the theological resource 
within an educational intervention would be adjusted for cultural contexts. Both parties 
need the new theological resource this project developed and could benefit from its use in 
future educational interventions designed to foster coherent moral discourse.  
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31 Ibid., 56. 
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Definition of Terms 
The following are definitions that will help to clarify this reading. 
Wesleyan Quadrilateral: The four sides of the Wesleyan Quadrilateral are (1) 
scripture, (2) tradition, (3) reason, and (4) experience. Scripture is viewed as primary. 
Tradition addresses the past experiences of Christian believers as well as spiritual growth 
across time and cultures. Experiences is focused on the personal witness and experiences 
of Christian believers. Finally, reason deals with the thought and discernment of Christian 
believers. These four elements support the development of the mature development of a 
Christian in mission and ministry.30   
Judicial Council of the United Methodist Church: “The Judicial Council of the 
United Methodist Church is the highest judicial body or ‘court’ of the United Methodist 
Church. Its nine members are elected by the General Conference. The Judicial Council 
determines the constitutionality of acts or proposed acts of the general, jurisdictional, 
central, and annual conferences.”31  
Research Limitations  
In response to the issue of limitations, the researcher points out the transparency 
of the researcher role in previous ministry assignments with both parties involved in the 
conflict. As a result, the researcher’s approached this project with some level of bias 
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we-believe/wesleyan-quadrilateral.  
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stemming from the more than eleven years of association with both parties involved in 
the protracted conflict. Recognizing and acknowledging this natural bias and avoiding 
personal interpretations helped to minimize bias in this research.   
Limitations included recognizing biases, assumptions, and privilege as an 
American citizen. In addition, the researcher addressed the potential to learn and grow 
from the Ugandan framework regarding ethics, mission, and corruption that may 
contradict American teaching and values on this subject matter. This protracted conflict is 
fluid, ongoing and unresolved. The researcher proceeded cautiously in drawing 
conclusions regarding the actions or outcome of either party in the conflict. Given the 
active and unresolved nature of the conflict, it was important to apply cultural and 
intercultural awareness both during this stage of the conflict and in future research 
endeavors. Finally, this research focused on a specific conflict between Ugandan and 
North American United Methodists. The research vision involved a new theological 
resource for shared coherent moral discourse between these two parties that may not be 
relevant in other social or religious conflicts.   
Opportunity for Transformation 
There is missional history between Ugandans in East Africa and North American 
United Methodists involving a common vision related to children and poverty, education, 
medical needs of communities, and new church planting. For nearly a decade, these two 
parties worked together around the themes of global partnerships in mission and ministry. 
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Today these relationships are broken, with communication severely impacted by 
allegations of mismanaged funds on the episcopal level in East Africa.  
The opportunity for transformation in this research lives in the prospect of shared 
moral discourse between these two parties, leading to reconciliation and restored global 
missional relationships so that the parties can once again make a positive impact on 
children and poverty, meet the educational needs of at-risk children, and address the 
medical needs of at-risk communities in East Africa (Uganda). In addition, a restored 
relationship also would benefit Ugandan and North American United Methodists as the 
two groups gained a better understanding of the other’s perspective within global 
missional partnerships and financial ethical decision-making.   
There is hope of reconciliation and restored global missional partnerships as both 
parties involved in this protracted conflict begin to take small steps toward conflict 
resolution. This research intentionally explored a small step toward the larger goal of 
conflict resolution through the ATHT placed in conversation with the WQ, forming a 
new theological resource for shared coherent moral discourse. In the following chapter, 
the researcher presents the review of existing literature relevant to this research project.    
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CHAPTER 2:  THE LITERATURE REVIEW  
In this study, the researcher pushed beyond the surface issues presented by two 
parties in a protracted conflict of financial management, seeking to create a conversation 
between two theological resources, the ATHT and the WQ. The purpose of the 
conversation between the two theologies was to foster a shared coherent moral discourse 
between Ugandan and North American United Methodists.   
This research centered around the protracted conflict between Ugandan and North 
American United Methodists regarding one party’s allegation of poor financial 
management of global missional funds by the other party. Both parties are members of 
the United Methodist Church and they share, on some level, history and cultural 
relevance to Methodism. However, these entities have global cultural and intercultural 
differences to manage when addressing conflict.   
The research suggested the financial matters between both parties were 
symptomatic of three problems – (1) a problem of communication; (2) an issue of 
morality and the boundaries of moral decisions; and (3) the deeper issue of a lack of 
cultural and intercultural competency among both parties involved in this protracted 
conflict. The researcher observed a need to raise the cultural and intercultural awareness 
of both parties and invite a journey toward a shared coherent moral discourse.  The 
pathway to this shared coherent moral discourse is addressed within a thematic 
progression of concepts within the literature review. The literature review discusses the 
role of language in conflict and conflict resolution, and the role of cultural and 
24 
intercultural competency in conflict resolution. The review also focuses on 
transformative learning theory in cross-cultural training and the development of both the 
ATHT and the WQ as theological resources for shared coherent moral discourse.   
The Role of Language in Conflict and Conflict Resolution  
Conflict is commonly defined as competitive or opposing action of incompatibles 
or an antagonistic state or action.32 Conflict is a part of the human experience and can be 
found both within and outside of one's own culture or community. Wherever human 
beings co-exist, there is the potential for conflict and the need for conflict resolution. 
These brief definitions suggest that conflict and conflict resolution are both complex 
realities between parties with differing interests. This research further suggested that 
conflict and conflict resolution lack effectiveness without the use of language and 
competency in cultural differences. The researcher aimed to answer the question: “What 
role does language play in conflict resolution within global cultural differences?”  
Language is a critical component of all conflict resolution work. In Africa, 
scholars argue that language is the best approach to conflict resolution and can be more 
of a viable solution than violence in approaches to peace. Raymond Cohen conducted a 
survey that addressed the limits of the English language across cultural understandings 
within conflict resolution. Cohen argued the English language may be spoken across 
many cultures but it does not mean that cultural understanding is implied. “While it is 
legitimate for English speakers to use their native language paradigm as a baseline 
																																								 																				
32 “Conflict,” Merriam-Webster.com, accessed November 1, 2018, https://www.merriam-
webster.com/dictionary/conflict.  
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against which to measure non-English versions, speakers of other languages are equally 
entitled to consider their own paradigms as normative.”33  
This research study addressed the protracted conflict between Ugandans and 
North American United Methodists, examining the tools needed to engage this particular 
conflict and suggesting that there is a role in this conflict for the use of language in the 
development of cultural and intercultural competence. As the role of language and 
intercultural competency engage with the two theological resources, a shared moral 
discourse may be possible between the two parties in conflict.  
The Role of Cultural and Intercultural Competency in Conflict Resolution  
In 2006, Bishop Daniel Wandabula, the first East African bishop elected 
following a history of tribal war, faced the challenges of bringing peace, stabilizing the 
annual conference, and developing new infrastructures to manage the episcopal area. 
Within six years of the new annual conference structure, the episcopal leader was facing 
allegations of improper accounting practices and possible financial misconduct. On 
October 12, 2012, The United Methodist News Service issued the following statement:  
The General Council on Finance and Administration, the denomination’s finance 
agency, recommended Sept. 27, 2012, that all United Methodist bodies cut off 
funds to the East Africa Conference until further notice. Another United 
Methodist agency, the General Board of Global Ministries, announced Aug. 8, 
2012, its decision to suspend all funds indefinitely to the East Africa Annual 
Conference. Both agencies took action after three internal audits since April 2011 
by African auditors of the conference treasury in Kampala, Uganda. Bishop Peter 
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Studies Review 3, no. 1 (Spring 2001): 26. 
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Weaver, chair of the audit committee of Global Ministries, told United Methodist 
News Service that regional auditors found unsatisfactory accounting practices.35  
Bishop Daniel Wandabula, the episcopal leader of the East Africa Annual 
Conference, disagreed with the initial and ongoing allegations of financial misconduct 
and poor accounting practices within his episcopal office. He responded:  
There have been audits, and the EAAC (East Africa Annual Conference) has 
responded to the audit queries to the best of our knowledge and ability. It is 
therefore not true that the EAAC has failed for several years to provide complete 
and accurate financial audits of General Church funds received. If there are still 
discrepancies between the audit and the response, then we can further narrow the 
gap.36  
The United Methodists in Uganda and North America are two entities that share 
identification with the name United Methodist. Granted, the practical implications of 
Methodism lived out may look different in the two contexts. Worship, liturgy, episcopal 
management, along with the interpretation and application of denominational polity, 
varies across a complex array of cultures within Africa and North America. There is no 
one way to view the morality within the context of the United Methodist Church. There is 
not a single platform defining morality. Liberals, Progressives, Conservatives are a few 
labels within North American culture that may differ on matters of ecclesial polity. 
Therefore, large cultural labels within transformative learning do little to help one 
achieve any level of cultural or intercultural competency. Also, just because we have met 
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one person from another culture or gone on a mission trip abroad does not make us 
culturally sensitive.   
A few years ago, I heard a professor proclaim, “We are all part of the problem and 
we are all a part of the solution.” I suspect the statement was not original, but it has 
remained a part of my approach to conflict resolution. As human beings, we exist in 
community, with the problems we face and solutions we need both residing in a 
communal understanding of problems and solutions. No one person, culture, 
organization, or context speaks for everyone. In any conflict, it is critical to have an 
expanded worldview that includes both cultural and intercultural competency. It takes 
commitment and perseverance to develop awareness, sensitivity, and competence when 
dealing with matters within one’s own culture and the culture of other people. Language, 
discourse analysis, communicative coherence, cultural and intercultural competency are 
necessary elements of any attempt at coherent moral discourse within a group of 
individuals.  
Two theological resources – the ATHT and the WQ – supported this researcher’s 
work to foster coherent moral discourse between Ugandan and North American United 
Methodists. Having named the presenting issues and chosen the theological resources, 
transformative learning theory was chosen as the pedagogical literature to aid in the 
development of a new theological resource. The benefit of offering a new theological 
resource within this present conflict is that of providing an opportunity for both parties to 
become aware of their own moral and cultural platforms, to be informed about the 
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platforms of the other party, and to be given the opportunity for shared coherent moral 
discourse.   
Transformational Learning Theories   
A review of several transformative learning theories aids in understanding why 
Mezirow was chosen as the foundation of this research project. The review included the 
Robert Boyd model based on Carl Jung, which presented a psychological model 
addressed to small group behavior. Also, Paulo Freire was an educational reformist from 
Latin America. Freire’s model dealt with emancipatory transformation.37 The Mezirow 
theory included in this research had a focus on adults and change related to discourse, 
which proved beneficial to this project proposal based on a vision to develop a shared 
coherent moral discourse.   
Jack Mezirow first developed his Transformative Learning Theory based on the 
overall vision that adults can learn and can grow in their understanding of how they see 
and engage the world. Mezirow defined learning by saying: “Learning is understood as 
the process of using a prior interpretation to consider a new or revised interpretation of 
the meaning of one's experience in order to guide future action.”38   
Mezirow’s theory is based on the Habermas communicative theory. Jurgen 
Habermas was a German philosopher and sociologist who developed the Theory of 
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Communicative Action. Habermas connected human rationality with the concept of 
language especially in the form of argumentation. He argued that communicative action 
is the process where two individuals interact and coordinate their actions based on an 
agreed-upon interpretation.39 Mezirow expanded the concept of communicative language 
connecting it to an adult’s ability to alter their worldview through transformative 
learning. Mezirow explained that children often acquire meaning through the natural 
progression and socialization, saying:  
If unchallenged these learning experiences shape our worldviews and become 
fixed points of reference. These cultural and psychological assumptions become 
ingrained in our psyche and thus difficult to rationalize. In essence, the adult’s 
worldview can become distorted and irrational based on the childhood exposure.40    
Mezirow’s theory was limited in the scope of cultural sensitivity. The learning 
phases described in the model will be used for this research study. Mezirow describes the 
learning stages of an adult as:   
• “disorienting dilemma and self-examination, involving critical assessment of 
personally, internalized role assumptions and a sense of alienation from 
traditional societal expectations;   
• relating one’s discontent to similar experiences and exploring options for new 
ways of acting;   
• building competence/self- confidence and planning a course of action, plus 
acquiring knowledge and skills for implementing plans;   
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40 Mezirow, “Contemporary Paradigms of Learning.”   
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• Prioritizing efforts to try new roles and assess feedback; and 
• Reintegrating into society on the basis of new perspectives” 41   
Critics of Mezirow’s theory suggested that the theory itself has both academic and 
practical merit, but the overall concept does not take into account different cultures. Julia 
Preece argued that within a South African context, transformative leadership needs to 
“nurture an understanding of spirituality and charisma.”42 Ntseane specifically named 
Mezirow’s theory of transformational learning as useful, but argued for the need for more 
cultural sensitivity from an Afrocentric and African Feminist paradigm within a 
Botswana cultural learning context. Ntseane challenged Mezirow’s concept of individual 
adults achieving perspective transformation by introducing African values that inform a 
communal approach to transformative learning. The following were African values 
described by Ntseane as impacting transformative learning in African contexts.43  
• “There is no absolute knowledge because of the communal involvement in 
knowledge construction and knowledge acquisition.  
• The spiritual obligation that is influenced by the metaphysical world means 
that the knowledge context is complex.  
• Knowledge is communal because social change depends on collective 
responsibility.  
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• Gender roles/expectations are critical for processing knowledge.”44 
Ntseane concluded the article by suggesting that “the continued marginalization 
of diverse cultural contexts denies new insight into the positive development of a useful 
critical theory such as transformational learning.”45 Preece and Ntseane represent two 
diverging points of view, but there are many more scholars who have challenged 
Mezirow’s theory.   
Mezirow’s Theory of Transformational Learning from an African Perspective 
There was a benefit in using Mezirow’s Theory of Transformational Learning, 
also keeping in mind incorporation of the Ntseane study that provided insight into 
African values within transformative learning and transformative education. Therefore, 
the new theological resource was based on the first two stages of Mezirow’s 
transformative learning process and incorporated the value systems from an African 
perspective described by Ntseane.  
Both secular and moral discourse face challenges of competency and lack of 
understanding both culturally and interculturally within conflict. Can individuals be 
competent in conflict resolution by employing discourse analysis strategies without 
taking into consideration the pragmatics of multiculturalism, cultural and intercultural 
competency? In a study of international students studying abroad in Middle East /North 
Africa, Lane-Toomey and Lane suggested that international students needed to 
																																								 																				
44 Ibid., 307. 
	
45 Ntseane, “Culturally Sensitive Transformational Learning.”  
32 
understand the language, culture, and history of the engaged cultural context.46 An 
additional study on the global competency and intercultural skills of educators suggested 
that educators need to have a global intercultural experience to include ongoing 
professional development involving some level of competency in other languages and 
cultures.47  However, not all scholars agreed that cultural understandings are always vital 
elements to conflict resolution. A special report from Harvard Law School’s Program on 
Negotiation entitled “International Negotiations: Cross-Cultural Communication Skills 
for International Business Executives” cautioned that even the skilled negotiator in cross-
cultural communication must be aware that sometimes an individual’s culture is critical 
to communication and sometimes it is not. The program argued that cultural stereotypes 
can create more conflict as persons are individuals and there are a variety of cultures 
within one person. People may or may not respond through the expected cultural lens, so 
it is best to understand the broader culture and to get to know people on an individual 
basis when dealing with conflict resolution.48   
The Harvard Law School’s Program on Negotiation also cited Professor Cheryl 
Rivers of the Queensland University of Technology in Brisbane, Australia: “Seasoned 
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negotiators often hear stories about the unethical behaviors of people of other 
nationalities. Ambiguity can lead us to reach sinister conclusions about the motives of our 
counterparts, particularly when we lack a solid understanding of an opponent’s culture.”49  
This researcher agreed with the Harvard study from a North American 
perspective. However, this project was a global conversation between two parties in 
conflict. Therefore, individualism may be relevant to a North American culture while 
communal and more spiritual aspects of cultural competency may apply in an African 
context. There is no one size fits all when it comes to understanding individuals within 
cultural contexts. One must also take into consideration the vast array of complexities and 
differences within a single person’s cultural embodiment. Therefore, to engage African 
and North American United Methodists within conflict resolution would be to understand 
the broader cultural contexts, to comprehend the leadership styles and levels of cultural 
competency of any pedagogical engagement, and to acknowledge the need to get to know 
persons on an individual basis. One benefit of such engagement was the opportunity for 
the development of a shared coherent moral discourse.  
The ATHT in conversation with the WQ 
This research focused on the conflict that has manifested itself between Ugandan 
and North American United Methodists, involving the North American group’s 
allegations of poor financial management on the part of the Ugandans. The conflict 
involves two primary issues: (1) the issue of communication and communicative 
competence, and the (2) issue of morality and how one defines the parameters of morality 
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in a given culture. Both pathways point us to the broader problem of a lack of cultural 
and intercultural competency from both an African and North American worldview in 
this context. Critical to any work related to this international conflict was the need for 
acknowledging the lack of cultural and intercultural competency within global missions 
in the United Methodist Church. A substantial benefit of this research project was naming 
and raising awareness of this lack of cultural and intercultural competency within a 
global context within the United Methodist Church.    
 Are there theological resources that might be a window into the cultural contexts 
of African and North American United Methodists? This research offered an examination 
of the ATHT in conversation with the WQ. Both theological resources were chosen 
because they have historical and cultural contextual ideology, broad academic 
acknowledgment of ideas presented, along with ample academic critique of the 
information as theological resources.  
The African Triple Heritage Thesis as Theological Resource  
This section examines three aspects of the ATHT: African history and the Berlin 
Conference, the African cultural crisis of the nineteenth century, and the hope for a better 
future offered in the ATHT. The Encyclopedia Britannica provides historical information 
on the General Act of the Berlin Conference on West Africa, held February 26, 1885, in 
Germany. “This historic conference brought together world leaders from Great Britain, 
Austria, Hungary, Belgium, Denmark, France, Italy, Germany, the Netherlands, Portugal, 
Russia, Spain, Sweden, Norway, Turkey, and the United States. The Conference and 
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subsequent acts of partitioning Africa by European states took place with no 
representation from any African nation.”50 The purpose of the conference stated in the 
preamble to the official conference resolution dated February 26, 1885, stated:  
European powers were slow to realize the benefits of claiming land in Africa and 
had mainly kept to coastal colonies. However, in 1884–5 the Scramble for Africa 
had truly begun in earnest when thirteen European countries and the United States 
met in Berlin to agree to the rules dividing Africa. 51  
The following six matters received both declaration and adoption into 
international law: (1) freedom of trade in the basin of the Congo, (2) a resolution to end 
the slave trade, (3) neutrality of the territories in the basin of the Congo, (4) the act of 
navigation for the Congo, (5) navigation of the Niger River, and rules for future 
occupation on the coast of the African continent. 
Before the Berlin Conference, colonization had only happened along coastal 
Africa. The conference sought to gain control of Africa's interior land mass, human 
population, and natural resources. By 1914, all of Africa had been divided up among the 
Berlin Conference participants, with this colonization then protected under international 
laws of trade. A review of Chapter Six, Article 35 of the 1885 General Act of the Berlin 
Conference on West Africa revealed the legal protections provided for the European 
countries that would choose to occupy, claim territory in, and exploit the continent of 
Africa. The text reads:   
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Article 35: The Signatory Powers of the present Act recognize the obligation to 
ensure the establishment of authority in the regions occupied by them on the 
coasts of the African continent sufficient to protect existing rights, and, as the 
case may be, freedom of trade and transit under the conditions agreed upon. 
(Berlin Conference Document, 1885).52  
Marjorie Florestal argued, within the scope of international law and trade, for a 
link between the modern-day impact of trade on the continent of Africa and the Berlin 
Conference of 1884-1885. The argument focused on the underdevelopment of the African 
continent in the world economy beyond commercial consumerism and localized 
entrepreneurship. Florestal argued that the Berlin Conference was not a historical, 
political event, but an economic trade event with modern-day implications for the lack of 
Africa's influence on the global economy.53 The 2015 Encyclopedia Britannica added to 
this conversation by reminding readers that the partition for Africa had begun before the 
Berlin Conference of 1885.54 On the coast of West Africa, nearly a decade before the 
Berlin Conference, France and Leopold II of Belgium were involved in a controversy 
over the Congo basin. The Berlin Conference of 1885 was held to avoid war among the 
Western international powers while obtaining the goal of dividing up the African 
content.55   
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Africa is a continent with a complicated history of colonization, decolonization, 
and ongoing resistance to oppression. As North American United Methodists learn more 
about African history from an African perspective, more coherent dialogue will be 
fostered. Whether looking through a lens of international law, philosophy or religion, the 
Berlin Conference of 1884-1885 continues to be an historical reality with an impact on 
the modern issues on the content of Africa. We turn now to African theologian and 
scholar, Ali Mazrui, who will speak to some aspects of Africa’s historical reality in the 
face of the African cultural crisis of the twentieth century. 
Cultural Crisis in the Nineteenth Century Africa  
Africa in Decay 
In this section of the literature review, we examine the Ali Mazrui argument that 
Africa was in a state of cultural crisis and decay following European rule and subsequent 
independence of African states. The primary issue identified was the loss of African 
culture and identity and the massive acceptance of Westernization. The solution proposed 
was a triple focus on the African Religion, Islam and Western Christianity. Mazrui 
argued, in summary, the three forces (African Religion, Islam and Western Christianity) 
represented hope to go back and look inward at African culture placing the indigenous 
African identity as a primary cultural component and look outward to the rest of 
humanity through Islam and Western Christianity.56   
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Africa: A Continent in Crisis 
“African history dates back thousands of years and identifies East Africa as the 
cradle of humankind.”57 Moreover, Africa at the time of Mazrui's theological scholarship 
was one of the least developed continents in the world. This crisis of culture included 
Africa's influence on the world stage of politics, economics, social justice and the moral 
order of its citizens. At the core of Mazrui's argument is the claim Africa is in a state of 
cultural crisis:   
Africa is at war. It is a war of cultures. It takes the form of inefficiency, 
mismanagement, corruption, and decay of the infrastructure. The crisis of 
efficiency in the continent is symptomatic of the failure of the transplanted organs 
of the state and the economy. Indigenous African culture is putting up a fight.58   
Mazrui further claimed that all of this has created severe political, economic, 
social and cultural crises of the 1980's. Mazrui questioned how the birthplace of 
humanity could be so underdeveloped in significant parts of many societies within the 
African continent. He also asked what was needed to empower the continent of Africa to 
move from a peripheral place of influence to become a significant influence of politics, 
economics, social justice and the moral order of citizenry.  
To address this cultural crisis, Mazrui submitted that Africa has lost much of its 
connection with its historical relevance to world history in general and the history of 
African traditional culture and religion. The disconnect between African tradition and 
culture coupled with the speed of Africa's indoctrination and assimilation into Western 
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culture and thought, has been identified as part of the presenting problem. Besides, 
Mazrui argued that Africa had exchanged the richness of its history for modern western 
culture and thought.59   
Identity issues of self-hate, shame, guilt, and ignorance have plagued the African 
American community for centuries. As a result of knowing this history, transformative 
leaders can be sensitive to these cultural realities. Mazrui's work enlightened some of the 
impacts of European rule on African indigenous culture. Among the beneficial outcomes 
was Mazrui's claim of the need for Africans to return to more of an indigenous African 
context. However, more of a breakdown is needed of those cultures or regions within 
African contexts that retained African culture as primary, and those who have embraced 
Westernization at the expense of their own culture. The benefit of this research would 
add another layer of cultural understanding to historical issues within African contexts.  
Hope for a Better Future: The African Triple Heritage Thesis  
The concept of the Triple Heritage was first articulated in 1887 by Edward 
Blyden, pan-Africanist and Liberian politician. Blyden's scholarship traced to the roots of 
negritude, pan-Africanism, African nationalism, and African Christian theology.60 Later, 
the Triple Heritage concept was further developed in 1970 by Kwame Nkrumah, pan-
Africanist and founding president of Ghana. Nkrumah noted three significant forces of 
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contemporary African religious heritage: indigenous traditions, Islam, and Euro-Christian 
beliefs.61 Ali Mazrui built on the work of these scholars, in 1986 developing the concept 
further to include the following areas from an African cultural perspective: legacy, 
identity of family, community, tradition, religious beliefs, the exploitation of Africa by 
the West, history of African governance, and global concepts in African contexts.  
Economic and Moral Crisis  
While Mazrui's argument addressed a significant context of cultural, political, 
social, economic and moral systems, this dissertation focused on the economic and moral 
issues addressed by the ATHT. For Mazrui, the current economic crises had a direct 
connection to the aftermath of colonial rule in Africa:  
The shallowness of the imported economic institutions from the West was partly 
due to the lopsided nature of colonial acculturation. Western consumption 
patterns prevailed more quickly than Western production techniques, thus 
promoting Western tastes without developing Western skills.62   
How would Africa regain its moral compass in the face of cultural crises? The 
thesis of the ATHT offered a solution for regaining Africa’s relationship with African 
traditional religion and culture while maintaining its current relationships in the world 
through Islam and Western Christianity. Mazrui offered the hope that together these three 
forces would lead Africans into a brighter future. Mazrui made the theological claim that 
Africans have a historical integrated religious, cultural existence that shapes identity and 
																																								 																				
61 Nkrumah, Consciencism.  
	
62 Mazrui, The Africans: A Triple Heritage.  
41 
frames lives and communities. These three cultural tenets are a heritage derived from 
African Traditional Religion, Islam, and Christianity.  
Mbiti argued against the centrality of Islam and Western Christianity concerning 
African Traditional Religion. Mbiti asserted that neither Islam nor Western Christianity 
penetrated the African mind. Most Africans, Mbiti argued, practice Islam or Western 
Christianity one to two days within the week. However, in times of crises within the 
usual terms of life, African religion was the predominant and preferred cultural norm.63  
Mbiti further argued that it is critical to understand that Africans in general 
engage and apply scriptural mandates within the context of communal traditions, 
priorities, and needs. Therefore, to follow the religion of the African, one must also seek 
to understand African philosophy. Mbiti stated: “People assimilate whatever religious 
ideas and practices are held or observed by their families and communities. These 
traditions have been handed down from forbearers, and each generation takes them up 
with modifications suitable to its historical situation and needs.”64  
In the journal article “Mbiti and Current Issues in African Philosophy,” 
philosophers Sophie Oluwole, Kwasi Wiredu and Kwame Gyekye shared the concept of 
an African foundation as it related to morality. These scholars believed that the African 
concept of morality cannot be plausibly based on religion. Other scholars such as Akin 
																																								 																				
 
63 Mbiti, African Religions and Philosophy.  
	
64 Ibid., 3. 
42 
Makinde supported the African concept of morality as solely based on a religious 
foundation. “Mbiti’s work informs both sides of the argument.”65   
Habtu concluded that Mazrui’s work on the ATHT was too broad and did not 
account for the unique histories of African contexts. Also, Habtu criticized Mazrui’s use 
of the three sources, stating that history does not present data to conclude a coexistence 
between African Traditional Religion, Islam, and Western Christianity. Habtu argued, 
“Mazrui built his theory upon false claims from previous scholarship, and there is a need 
to start over with all research related to African culture”66  
Mazrui’s argument concluded with hope for the future. The cultural crisis of the 
1980's is an opportunity for fundamental social, economic and political change. There are 
opportunities for new relationships with African ancestors and the broader world. 
The ATHT offered a broad scope of the systematic issues that plagued modern 
African nation-states. These systematic issues, which included political, social, economic, 
and moral issues, were linked to the historical realities of the Berlin Conference. While 
the Berlin Conference was not wholly responsible, there was a relationship between those 
decisions and European rule over Africa that included segregation, the slave trade, 
colonialism, and rape of the continent's land and resources. While Mazrui's argument in 
the ATHT does not answer all questions, or address every nuance within the content, it 
can provide a window into substantial systematic issues.    
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Mazrui's work could have benefited from sharing more examples of convergence 
and divergence of specific African contexts as it related to his theory. This sharing of 
more examples would allow the reader to take what is relevant in one context and 
consider its implication while understanding that it may not apply to all African contexts. 
However, the work addressed substantial systematic issues that can be platforms for 
dialogue and for increasing intercultural understanding between different cultural 
contexts.   
The Wesleyan Quadrilateral 
 Most discussions concerning the WQ began with the merger of the Evangelical 
United Brethren and The Methodist Church in 1968. The new merger formed the United 
Methodist Church and created the need for a doctrinal statement that honored both 
denominations. Gunter, Jones, Campbell, Miles, and Maddox explains the committee 
assigned to complete this work chose to avoid critique and controversy with the creation 
of an entirely new theological statement. As a result of attempting to avoid controversy, 
the United Methodist Church retained the doctrinal documents of Evangelical United 
Brethren and The Methodist Church. Biblical scholars Gunter, Jones, Campbell, Miles, 
and Maddox as coauthors explain this supplementary statement:   
The core of this new supplementary statement (officially adopted in the 1972 
Book of Discipline of The United Methodist Church) was the assertion that four 
interdependent sources or guidelines should guide contemporary doctrinal 
reflection and construction in the United Methodist Church: scripture, tradition, 
experience, and reason.67  
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Gunter, Jones, Campbell, Miles, and Maddox argued that the 1972 compromise 
that created the WQ was not clearly defined and was open to multiple interpretations. The 
authors summarized three primary areas of concern, the first being the issue of doctrinal 
standard versus theological reflection. Methodists confused the WQ as a doctrinal 
standard when it was developed as a tool of theological reflection. The second area of 
concern was that the term quadrilateral might suggest equality between scripture, 
tradition, reason, and experience. This sense of equality becomes problematic as scripture 
is considered equal to and primary as it relates to tradition, reason, and experience. The 
third issue focused on the fact that the 1972 WQ was connected directly to John Wesley. 
This connection to Wesley according to Gunter et al., was problematic and gave rise to 
questions about the origin of the WQ still in debate today. The two questions were as 
follows: (1) Were the four guidelines on scripture, tradition, experience, and reason found 
in Wesley's work? (2) Was this body of work uniquely John Wesley's way of engaging 
theologically?68    
It is interesting that Gunter et al. argued for a much older origin for the concepts 
of scripture and tradition that ultimately became components of the WQ. The source 
dated back to the 1500's and the controversy over religious divisions during the reign of 
Henry VIII, Edward VI, and Mary I. In 1559, it was Queen Elizabeth I and the 
Elizabethan Religious Settlement that led to the Anglican Puritan disputes over scripture 
and tradition in the church. The Anglican Church is responding to the Puritan claims of 
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being untrue to scripture and being too closely associated with Roman Catholicism. The 
Anglicans responded by linking scripture as primary, but also included the tradition of the 
primitive church.69   
This historical information was essential to this research project as it located the 
historical arguments of the WQ within the English Reformation. However, author John 
Cobb Jr. explored a different side of the argument, moving away from the historical 
relevance to the modern-day relevance and use of the WQ.    
John B. Cobb, Jr. ‘I have found that most of those who call for a renewal of the 
study of Wesley do not suppose that Wesley’s thought can be simply repeated 
today. Instead, they rightly believe that the movement he initiated needs to 
reappraise his work and the relevance of his thought for our time in order to find a 
shared basis on which to move forward.’70  
Modern Critics of the Wesleyan Quadrilateral  
The WQ, which is lifted up as both Wesleyan and methodological, is not without 
substantial critique in scholarship. Ted Campbell and Scott J. Jones “contend that our 
[Methodist] concept of ‘tradition’ was not operative in Wesley's thought … and refers 
primarily to the early church and to the Reformation-era theology and liturgy of the 
Church of England.”71  
																																								 																				
69 Gunter et al., Wesley and the Quadrilateral: Renewing the Conversation. 
	
70 John Cobb Jr., Grace and Responsibility: A Wesleyan Theology for Today (Nashville: Abingdon 
Press, 1995), 162.  
	
71 Ted Campbell, “The 'Wesleyan Quadrilateral:' The Story of a Modem Methodist Myth," in 
Doctrine and Theology in the United Methodist Church, ed. Thomas A. Langford (Sherborne, UK: 
Kingswood Books, 2001), 159-161.   
	
46 
The work within this research project is not based on a dissatisfaction with the 
WQ. Rather, this research suggested that the WQ, placed in conversation with the ATHT, 
could impact cultural and intercultural awareness through shared coherent moral 
discourse. Thus, a new theological tool emerged out of this conversation. This new 
theological tool was used to foster a shared sense of coherent moral discourse and to 
begin movement toward cultural and intercultural awareness.  
Cultural Crisis: The WQ as a tool of oppression 
 In 1939, the following denominations merged to become the Methodist Church: 
the Methodist Episcopal Church, the Methodist Episcopal Church, South, and the 
Methodist Protestant Church. Kenaston explained the history of women and the fight for 
ordination in the United Methodist Church.72 From 1939 to 1956, every General 
Conference addressed the issue of the rights of women to receive full ordination in the 
Methodist Church. Both the opponents and proponents relied on the elements of the WQ, 
namely scripture and tradition. Those who opposed the matter used biblical text, the 
historical tradition of women not having power over men in society, and the role of 
women in marriage to deny women the right to be full ordained.   
The decision to include women as ordained clergy appears revolutionary in part 
because it seemingly reversed over eighteen hundred years of tradition. Women 
like Mary Magdalene may have accompanied Jesus during his ministry, but 
church tradition suggests that Jesus chose twelve men, not women, to be his 
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disciples…This would-be reversal could be particularly critical to Methodist 
theology as tradition is a key element of the Wesleyan Quadrilateral.73  
Kenaston did not argue for this position, but cited the argument made by critics of 
the practice to ordain women in the United Methodist Church. In 1956, after years of 
protest and grass root resistance, the General Conference voted to allow the full 
ordination of women as clergy in the United Methodist Church. Today we are still caught 
in the debate of the WQ between liberal and conservative Christians.  
In addition to the modern social issues, there are issues of WQ use among local 
congregations in the United Methodist Church. Based on experience as a seminary 
graduate and full elder in the United Methodist Church, the researcher observed a poor 
connection between the WQ as an educational requirement and as practical application as 
a theological tool among United Methodists. While there may be controversy over the 
WQ as it relates to the denominational use as a doctrinal standard or a tool for theological 
reflection, the WQ is a standard part of seminary curriculum within the polity of the 
United Methodist Church.  
All United Methodist seminarians in North America seeking to become elders in 
full connection must complete both the history and polity seminary courses. The WQ is 
then used as part of the criteria to determine the person's eligibility for the status of full 
elder within local Boards of Ordained Ministry. If a person fails to articulate an 
understanding of the WQ and the application of the WQ in their ministry setting, the 
individual faces consequences ranging from deferment to a disapproval of clergy orders. 
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Therefore, North American United Methodists trained in United Methodist seminaries are 
taught to view the WQ as a vital part of Methodist theological reflection. However, once 
the seminarian reaches the ministry setting whether a local church or some other form of 
ministry such as chaplaincy, the WQ may have a minimal role in the practical application 
of ministry. It is highly regarded within the educational curriculum of seminaries, but not 
transferable to a practical application within local church settings of teaching, preaching, 
mission work or other ecclesial matters.  
The African Triple Heritage Thesis in conversation with The Wesleyan 
Quadrilateral.  
The ATHT and the WQ proved to be useful theological tools for engaging 
learners in conversation and offering insight into the cultural, political, social, economic, 
and moral realities within the African and North American United Methodist contexts. 
Both theological tools face substantial critique, with both being used to help articulate 
theological discussions in their context. While not inclusive of all contexts, there is a 
substantial amount of cultural awareness and opportunity for intercultural dialogue within 
the study of the ATHT and the WQ. Once placed in conversation, these two theological 
resources emerged as a new theological tool. This new theological tool will be useful for 
raising cultural awareness, building community among diverse learners, generating 
transformative discourse analysis, and encouraging the development of a shared coherent 
moral discourse between Ugandan and North American United Methodists.   
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The next chapter addresses the Comparative Analysis Methodology for this 
research project. The chapter also presents the research methodology and provides the 
organization of the research, goals of comparison, scale and scope of comparison. 
Finally, the chapter addresses the research coding and analysis processes.  
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CHAPTER 3: COMPARATIVE ANALYSIS METHODOLOGY  
Research Background  
This research was based on an ongoing protracted conflict between United 
Methodists in East Africa and North America. North American United Methodists 
alleged that the Ugandan Bishop misused missional funds. This research suggested that 
the financial matters between both parties are symptomatic of two problems that point to 
a deeper issue in the protracted conflict. The first problem was communication between 
both parties in conflict, and the second problem was the issue of morality-based decision-
making between both parties in conflict. In addition to the surface issue of financial 
management and the two conflict areas of communication and morality-based decision-
making, the still deeper issues involved the lack of cultural and intercultural competency 
between the parties involved in this protracted conflict. There was a need to raise the 
cultural and intercultural awareness among both parties and invite a journey toward a 
shared coherent moral discourse.  
Organization of Research Methodology 
The research methodology for this project was based on Freiberger’s74 framework 
of cross-cultural comparative analysis of two theological resources with a focus on four 
specific cultural themes. The two theological resources chosen for this project were the 
ATHT and the WQ. The four specific cultural themes were communication, moral 
decision making, cultural awareness, and intercultural awareness. The purpose of the 
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comparisons between the two theologies and four specific themes was not the 
acknowledgement of major differences, but the use of the commonalities to develop a 
new theological resource.  Following the comparative analysis, the quantitative data was 
used in the development of a theological resource. Finally, the new theological resource 
was offered for future research of transformational learning between Ugandan and North 
American United Methodists as a step toward a shared coherent moral discourse.  
The History of Comparative Studies within Religion and Theology  
This researcher employed a comparative study methodology to abstract data from 
two theological resources – the ATHT and the WQ. Gaining insight necessitated the 
review of and one of the primary theological questions of comparative analysis. This 
examination began with a discussion of religion that is a core question in the field of 
study known as comparative religion or comparative theology. One critique of 
comparative religion and comparative theology addressed the origin of cross-cultural 
comparisons that have been historically rooted in a liberal nineteenth century Western 
perspective of the term religion. This nineteenth century perspective suggested that 
religion has a common core across all faiths regardless of cultural context.  
The history of Comparative Studies of Religion is attributed to Friedrich Max 
Muller, a German scholar whose research included comparative language, religion, and 
mythology.75 Muller was often cited as the person who named the discipline known as 
the science of religion. Mueller’s focus was on the research of texts and words applied to 
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the idea of how gods were created in different cultures.76  In the opening statement of 
Science of Religion (1870), Muller stated:  
There is a doctrine more unchristian than any that could be found in the pages of 
the religious books of antiquity, viz. that all the nations of the earth before the rise 
of Christianity, were mere outcasts, forsaken and forgotten of their Father in 
heaven, without a knowledge of God, without a hope of salvation. If a 
comparative study of the religions of the world produced but this one result, that it 
drove this godless heresy out of every Christian heart, and made us see again in 
the whole history of the world the eternal wisdom and love of God towards all His 
creatures, it would have done a good work.77  
After World War I, there was a separation between religious studies and theology. 
Bernhardt offered the work of Karl Barth as a turning point for between theology and 
religious studies.    
Karl Barth a proponent of the Dialectic-theology movement regarded religious 
studies as irrelevant for theology. They (Barth and other proponents) focused on 
the revelation of God in Jesus Christ as it is witnessed in the Bible. Religion was 
regarded as an epitome of the sinful human and set in strong opposition to faith 
which is the gift of God alone. As a consequence, studies of the history of religion 
were regarded as research on the historical manifestations of human striving for 
transcendence and thus to be located in the humanities.78  
The list of scholars associated with comparative studies research is extensive and 
beyond the scope of the length of this research project. However, in order to capture the 
historical relevance of comparative religion and theology, this research addressed the 
work of Muller, Barth, and Bernhardt. Bernhardt argued that Comparative Theology was 
a bridge between religious studies and theology. Bernhardt suggested that Comparative 
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Theology must address the Christian faith and all world religions through a new 
hermeneutical lens, specifically a lens in which the Christian faith is not viewed as 
superior to any other religion or faith tradition.80   
Paul Hedges argued that comparative methodology was a “credible 
interdisciplinary way of conducting research.”81 Hedges suggested that the history of the 
study of comparative religion was viewed by the academic world as credible until the 20th 
century, at which point it was criticized as a credible form of theology and research 
methodology. Furthermore, Hedges argued that Mircea Eliade and Ninian Smart, two 
comparativist theologians, contributed to the loss of academic credibility of comparative 
studies in religion.82  Both Eliade and Smart were comparatists that dealt with 
phenomenological methodology, a term referring to “a qualitative research method that is 
used to describe how human beings experience a certain phenomenon. A 
phenomenological study attempts to set aside biases and preconceived assumptions about 
human experiences, feelings, and responses to a particular situation.”83  
Hedges’ writing identified the primary concern with the research of Eliade and 
Smart as “more about the way of thinking of these scholars, not the comparative 
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methodologies employed in the research.”84 Hedges asserted the belief that comparative 
studies in both religion and theology is a valid field of study and credible form of 
methodology despite the history of academic use. Recent scholars such as Freiberger and 
Stausberg and Engel embraced comparative methodologies. Freiberger’s work with 
comparative methodology was influenced by Stausberg and Engel.85 Stausberg and Engel 
argued that “comparison is most often not practiced as a separate method, but as a 
research design … Conversely, while comparative research designs engage specific 
methods, many methods in turn operate comparatively.”86 Freiberger accepted the notion 
that comparison is most often seen as a secondary practice of research not the primary 
research method, but argued with careful attention to the process, comparative 
methodology could be used as the primary research methodology.87  
The history of Comparative Studies in Religion and Theology provided an 
opportunity to acknowledge the reality that Western thought has dominated much of the 
field of study related to both religious and theological comparisons. Research that is 
aware of religious history can be intentional in comparison studies to avoid a lens where 
one religion is viewed as supreme over all others. Instead, the research is better served by 
gaining insight from each faith tradition within its own context. In this research, both the 
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ATHT and WQ are being compared on an equal basis within their own theological 
context.  
Research Outline and Comparative Analysis  
The research began with the development of a comparative analysis outline 
organizing the theological content of the comparative analysis research. The research 
outline addressed the research’s frame of reference, grounds of comparison, and 
organizational scheme. These are basic concepts in the formation of a comparative 
analysis essay that helped to organize and prepare for the research methodology.88   
Following the research outline to organize the content of the research analysis, the 
research methodology was developed. The research methodology was based on the 
elements of comparative methodology offered by Oliver Freiberger that included a 
framework of defining the goals, mode, scale, and scope of comparison.89 Freiberger’s 
approach allowed for further development of this research as goals, mode, scale and 
scope of the comparison were examined.      
In the next section, the researcher outlines the frame of reference, grounds of 
comparison, and organizational scheme of the research before going on to examine the 
details of the research methodology based on Freiberger’s Comparative Methodology to 
include goals of comparison, modes of comparison, scale of comparison and scope of this 
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research’s comparison. This chapter concludes with a summary of the research outline 
and methodology.   
The Research Outline and Frame of Reference   
This information was stated in the introduction of this chapter and is being 
repeated because it served as the background and frame of reference for this research. 
This research is based on an ongoing protracted conflict between United Methodists in 
East Africa and North America. North American United Methodists alleged that the 
Ugandan Bishop misused missional funds. This research suggested that the financial 
matters between both parties are symptomatic of two problems – an issue of 
communication and an issue of morality-based decision making – that point to a deeper 
issue in the protracted conflict. While the surface issue was financial management, the 
deeper issue involved was the lack of cultural and intercultural competency among both 
parties involved in this protracted conflict. The researcher observed a need to raise the 
cultural and intercultural awareness between the two both parties and invite a journey 
toward a shared coherent moral discourse.  
The Research Outline and Grounds of Comparison   
Both the ATHT and the WQ are reviewed as theological resources on an equal 
level of comparison and contrast. Each theological resource was reviewed for its 
historical origin, stated purpose and intended audience. The four cultural themes were 
examined for comparison and contrast in both Western and African contexts focused on 
four cultural themes: (1) the two theological resources as tools of communication; (2) the 
57 
two theological resources as tools for moral decision making: (3) the two theological 
resources as tools for cultural awareness; and (4) the two theological resources as tools 
for intercultural awareness. The overall purpose of the comparison analysis was the 
discernment of commonalities that could be used in the development of a new theological 
resource. This new theological resource would then be utilized as an initial step toward 
shared coherent moral discourse.  
African and North American Definition of Research Terms  
The four primary themes of communication, moral decision making, cultural 
awareness and intercultural awareness have more than one definition depending upon the 
context. The research focused on each theme and the general meaning within African and 
North American cultural contexts. First, the research defined communication from a 
perspective that included, but was not limited to, Western thought processes. Halverson 
understood communication in its direct and indirect relationship to culture.  
Communication is a complex process … It involves a sender, a receiver, 
environmental factors, as well as personal and cultural filters. All of these 
elements affect both the sender and the receiver. Clarity of the message is driven 
by the words you choose to use and the accompanying nonverbal behaviors, 
including posture, tone of voice, eye contact, rhythm of breath, timing, and 
delivery of the message.90  
Halverson built upon the work of Edward Hall, further developing the idea of 
high and low context cultures. Halverson identified the United States and Europe as 
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examples of low-context cultures and identified Africa and Asia as examples of high-
context cultures.   
 Communication and language are critical components of conflict resolution. In 
Africa, scholars have argued that language is the best approach to conflict resolution and 
can be more of a viable solution than violence in approaches to peace. Cohen argues that 
conflict resolution across cultural contexts must begin with an understanding of the 
linguistic challenges among parties. “For information to be comprehensively exchanged 
and issues at stake to be discussed, the parties must be able to draw on a shared store of 
meaning. Yet before they can meaningfully discuss substance, a difficult task in itself, 
they must arrive at a meta understanding of form and process.”91	
Cultural and Intercultural Competency   
If language is a critical component to conflict resolution, then the lack of such 
might contribute to issues related to culture and intercultural competency. This researcher 
chose Halverson’s definition of culture as a useful tool for cultural and intercultural 
competency. Halverson stated:  
Culture consists of a shared way of thinking, feeling and behaving rooted in deep 
level values and symbols associated with social effectiveness, and attributable to 
an identified group of people. Culture may manifest at different levels including 
national and organizational, may take several forms, and may evolve over time.92  
Halverson’s definition served as the basis for understanding culture in this 
research. Cohen’s research supports the need for an awareness of language and its role in 
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conflict resolution within cultures, “the very point of linguistic-cultural analysis is to alert 
the parties at an early stage to the presence of rich points of comprehension. In this way, 
they can avoid the worst contradictions and construct bridging mechanisms to overcome 
others.”93 
The United Methodists in Uganda and North America are two entities that share 
identification with the name United Methodist, but there is a lack of cultural awareness 
between both parties. While they share some denominational heritage, the practical 
implications of Methodism lived out may look different in the two different contexts. 
Worship, liturgy, and episcopal management, along with the interpretation and 
application of denominational polity, varies across a complex array of cultures within 
Africa and North America. Therefore, both parties need to be aware of cultural and 
intercultural realities within global missional experiences.  
The Research Outline and Organizational Scheme   
Walk defined two types of organizational schemes – a text-by-text discussion or a 
point-by-point discussion.96 The organizational scheme for this comparative analysis was 
a text by text discussion.97 The organizational theme of the research began with the 
ATHT and then moved on to the WQ. First, the comparative analysis discussed the birth 
of the ATHT, locating the theological resource within a specific historical conflict and 
stating the original goals of the resource. Second, the comparative analysis examined the 
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extent of the ATHT as an effective communication tool for its intended audience. Third, 
the comparative analysis reviewed the ATHT as a tool for moral-decision making within 
the intended audience. Finally, the comparative analysis reviewed the content of the 
ATHT as a resource for cultural and intercultural awareness.  
Following the review of the ATHT, the comparative analysis examined the WQ, 
discussing the birth of the WQ, locating the theological resource within a specific 
historical conflict, and stating the original goals of the resource. Then the comparative 
analysis examined the extent of the WQ as an effective communication tool for its 
intended audience. After the discussion on communication, the comparative analysis 
reviewed the WQ as a tool for moral-decision making within the intended audience. 
Finally, the comparative analysis reviewed the content of the WQ as a resource for 
cultural and intercultural awareness. Upon completion of analysis of both theological 
resources, the two resources were compared for similarities and differences. However, 
more emphasis was placed on the commonalities found between the two theological 
resources to offer insight into a new theological resource to aide in shared coherent moral 
discourse.  
The Research Methodology: Goals of Comparison   
This section turns to the details of the methodology. Based on Freiberger’s study, 
the researcher identified goals of comparison within the field of cross-cultural religious 
study. The intended audience of this research included religious leaders, clergy, and laity 
in African and North American United Methodist contexts. The research may also prove 
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to be of interest to other religious leaders interested in a theological tool for shared 
coherent moral discourse within global religious conflicts.   
The Research Methodology: Modes of Comparison  
Informed by the work of Freiberger, the researcher employed an illuminative 
mode for this comparative research analysis. The illuminative mode is described as a 
“particular historical-empirical item, especially assumed blind spots, by drawing 
comparatively on other cases.”98 The ATHT and the WQ were compared for the purposes 
of transformational learning. After a discussion of the origin and intended audience and 
use of each resource, the researcher examined the four themes of communication, moral 
decision making, cultural awareness, and intercultural awareness. The purpose of the 
comparative analysis was the discernment of commonalities for the development of a 
new theological resource, with the goal of providing a step toward a shared coherent 
moral discourse.  
The Research Methodology: Scale and Scope of Comparison   
The scale of comparison was rooted in micro-comparative studies. In this case, 
the researcher compared the four cultural themes of communication, moral-decision 
making, cultural awareness, and intercultural awareness.  The scope of the comparative 
analysis was both trans-historical and cross-cultural in nature. Although the research was 
cross cultural, there were cultural differences and cultural similarities between both 
theological resources that were examined. The term trans-historical scope is defined as 
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“cross cultural comparison across time and always appears in conjunction with either 
cross cultural or contextual scope.”99 The ATHT and the WQ were selected as theological 
tools that represented a trans-historical and cross-cultural religious experience.   
Coding and Comparative Analysis   
This researcher used the Comparative Analysis approach of Freiberger. After 
determining the methodology, the researcher turned to the coding of data within 
comparative research as the next task. One primary question related to coding was 
whether or not to use software in the research. Ultimately, the researcher determined not 
to use software to code and analyze data, opting instead to use a general reading of the 
data for analysis. Future researchers may opt to pursue a deeper study of both theological 
resources that could include the use of software for data input and comparison.  
In addition to the grounded analysis approach, this research drew from the coding 
and data analysis outlined within qualitative empirical research related to Practical 
Theology. South African scholar Petria Theron100 provided the outline of the coding 
process as consisting of: preparing the data, coding the data, interpreting results, and 
presenting the data. The two theological resources – the ATHT and the WQ – were 
analyzed using the grounded analysis approach of preparing the data for review, reading 
and thinking through the data, grounded coding of the data, grounded development of 
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themes related to the coding, review of grounded codes and review of grounded codes for 
connections between codes. Following the coding, the researcher interpreted the results 
and presented the data.  
Finally, I have chosen to share with the reader my personal and professional 
exposure to the parties involved in the protracted conflict within this research project. 
Recognizing that I approach the research with some level of personal and professional 
bias helped me to be more aware of the potential for blind spots in the comparative 
analysis methodology.  
I am a descendant of African slaves whose origin began in West Africa, 
somewhere near the Ivory Coast, and whose transatlantic enslavement was lived out on 
plantations in Georgia, Alabama, and Mississippi.101 My name is Karma Denise Walton, 
born June 25, 1968 in Chicago, Ill., to Minnie and William Wright. My mother self-
identified as Christian and my father, absent in my life, self-identified as Muslim. I am 
the fourth of six children and the first woman to be educated beyond college in my 
immediate family system. My personal faith journey derived from a Western Christian 
perspective. I recognize and deeply appreciate the privileges of American citizenship, 
while rejecting the historical and modern-day injustices against African Americans. 
Today, at the age of fifty, I live with the privilege of citizenship and the trauma of being a 
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person of color in America within social and political systems that include racist 
frameworks.102   
Personally, I long to know more about my origins in West Africa. I long to know 
more about the faith, family traditions, history, and community values of West Africans. I 
do not speak for Africans nor do I speak for North American United Methodists. I have 
some limited exposure to the continent of Africa, which includes traveling as a student in 
2001 to West Africa and traveling as a professional clergy person to East Africa in 2006, 
2009, 2011, and 2016. I have visited the four countries of Togo, Benin, Kenya, and 
Uganda. I speak no African language fluently and rely heavily on interpreters when I 
travel. I am currently engaged to an East African native and have spent personal 
vacations in his family home and village in Northern Uganda. These experiences have 
reinforced my role as a guest in any African context – a guest that must continuously 
challenge my own assumptions that derive from my personal value system rooted in 
Western thought.  
I believe it is important for the reader to see the complexity of my history, value 
system, and struggle as an African American female. All of this information frames the 
passion I have for addressing the conflict that exists between the two United Methodist 
entities in this project. Ultimately, my aim was to conduct research of African and North 
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American resources that offered a new theological resource for valuing both cultures 
while offering a step toward shared coherent moral discourse.103  
In 2013, I was appointed as the Assistant to the Bishop for Connectional 
Ministries, with General Church restrictions in an active state based on alleged financial 
mismanagement regarding the East Africa Annual Conference. As a result of the 
sanctions, no financial support or communication was happening between East Africa 
and North American Annual Conferences. However, some local congregations in the 
South Georgia Annual Conference remained connected and continued to financially 
support East Africa despite the restrictions of the General Church. In July 2014, under my 
leadership, there was an estimated $150,000 remaining from the original $300,000, being 
held by the South Georgia Annual Conference for mission and ministry. The funds had 
been raised for the East Africa Conference but had been frozen as a result of the 
sanctions.104 While the sanctions were carried out under my leadership, I was not 
involved in the choice to freeze the funds. This decision was made at the episcopal level 
of leadership within the Council of Bishops. As the Director of Connectional Ministries, 
the sanctions were a directive from the bishop in my episcopal area. It was a 
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responsibility within my portfolio of duties to carry out the directive regarding sanctions 
against the East Africa Annual Conference.  
Despite some issues that surfaced in the South Georgia Conference committee, 
there was a sense of hope expressed within the global missional partnership between East 
Africa and North American United Methodists. To illustrate this hope, I will share the 
story of a young girl whose journey represented the plight of several children in the South 
Georgia and East Africa global partnership. In East Africa, a twelve-year-old girl fleeing 
the war in southern Sudan was living in a refugee camp in the Gulu region of Eastern 
Uganda with her mother and five siblings. The East Africa Children’s Choir, a 
department of the Humble School and a ministry of the East Africa Conference, traveled 
to Gulu and invited the young girl to attend Humble School. This invitation was her first 
opportunity for education. She joined twenty other students rescued from the refugee 
camp, each one receiving scholarship support from United Methodists in North America.   
In response to this missional need, there was a common understanding of 
suffering, an opportunity to make a difference in the lives of children. Also, there was a 
desire to work together to accomplish a shared goal. However, a bright and promising 
future for this young girl and many others would soon be challenged by an international 
conflict between East African and North American United Methodists.  
As I reflect on my involvement in the East Africa partnership, I believe the 
greatest opportunity to learn from this experience related to relationships and cultural 
understanding, not to funding. In my opinion, through much prayer and reflection, I 
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believe we failed as leaders in the South Georgia Annual Conference to foster 
relationships among committee members and East African clergy and laity. Once the East 
Africa committee in South Georgia fell apart due to minor conflict, the work was 
delegated to the staff of the department in charge of the funding. The lack of relationship 
impacted communication and affected the global work. The lack of community between 
the two parties made it easier not to face any challenges. Funding became the 
communicative source instead of the deep listening, active participation, and relationship 
building that would have allowed truth telling and sharing from both parties. In Chapter 
4, the researcher moves from this description of the methodology to the application of the 
research methodology. The Comparative Analysis was applied to the two theological 
resources, namely the ATHT and the WQ.  
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CHAPTER 4: A COMPARATIVE ANALYSIS OF TWO THEOLOGIES  
The two theological resources chosen for this project were the ATHT and the 
Wesleyan Quadrilateral. Ultimately, I chose to focus on these two theological resources 
because they have some level of common exposure in theological settings both in Africa 
and North America, with both having been critiqued in their respective contexts. Each 
theological resource was used to questions regarding how that resource could be used as a 
tool of coherent moral discourse in my context and in the context of others.   
The first theological resource, the ATHT, was developed in 1986, as a nine-part 
documentary by Dr. Ali Mazrui. A native of Kenya in East Africa, Dr. Mazrui was an 
academic professor and political writer on African and Islamic studies. He served as 
director of the Institute of Global Church Studies at Binghamton University in New York 
and as director of the Center for Afro-American and African Studies at the University of 
Michigan. I chose this resource after speaking informally with two Ugandan clergy 
friends who attended seminary in the United States. When asked the question “What 
theological resource from an African perspective would you invite into conversation with 
the tenets found in the Wesleyan Quadrilateral?” both individuals mentioned the three 
cultural tenets of the ATHT.   
Mazrui made the theological claim that Africans have a historical, integrated 
cultural existence that shapes their identities and frames their lives and communities. 
Three cultural tenets make up their triple heritage – African Traditional Religion, Islam, 
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and Christianity.105 The idea of the Triple Heritage was first articulated in 1887 by 
Edward Blyden, a pan-Africanist and Liberian politician. The concept was further 
developed in 1970 by Kwame Nkrumah, pan-Africanist and founding president of Ghana. 
Nkrumah noted these major forces of contemporary African religious heritage: 
indigenous traditions, Islam, and Euro-Christian beliefs.106    
Ali Mazrui built on the work of these scholars to develop the concept further to 
include the following areas from an African perspective: geology, legacy and identity of 
family, community, tradition, religious beliefs (African Traditional Religion, Islam, and 
Christianity), the exploitation of Africa by the West, the history of African governance, 
and global concepts in African contexts.107  The ATHT may be useful for bringing 
awareness to cultural complexities, building community within the protracted conflict, 
and fostering coherent moral discourse between East African and North American United 
Methodists.  
In this section, the researcher reiterates the scale and scope of the research 
comparison and analysis, including the research coding outline and the actual research 
codes assigned. The scale of comparison was rooted in micro-comparative studies.108 In 
this study, the researcher compared the four cultural themes of communication, moral-
decision making, cultural awareness, and intercultural awareness.    
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The scope of the comparative analysis was both trans-historical and cross-cultural 
in nature. Although the research was cross cultural, there were cultural differences and 
cultural similarities between the two theological resources that were examined. The term 
trans-historical scope was defined as, “cross cultural comparison across time and always 
appears in conjunction with either cross cultural or contextual scope.”109 The two 
theological resources, the ATHT and the WQ, represented a trans-historical and cross-
cultural religious experience.   
Both the ATHT and the WQ were examined for general references within the 
content. The context was reviewed for language that indicated a general reference to 
moral decision-making and to cultural or intercultural language. A basic review of the 
material will aid the reader in recognizing the degree of commonalities when discussing 
language concerning moral decision-making and cultural and intercultural references.   
The research outline and grounds of comparison are stated in Chapter 3 of this 
research. Both the research outline and grounds of comparison are restated here in order 
to place them in relation to the research coding process. Both the ATHT and the WQ 
were reviewed on an equal level of comparison and contrast. Both theological resources 
were reviewed in terms of their historical origins, stated purposes, and intended audience. 
In addition, the four cultural themes were examined for comparison and contrast in both 
Western and African contexts. This analysis focused on four areas: (1) the two 
theological resources as tools of communication; (2) the two theological resources as 
tools for moral decision making; (3) the two theological resources as tools for cultural 
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awareness; and (4) the two theological resources as tools for intercultural awareness. The 
overall purpose of the comparison analysis was to discern commonalities that may be 
used in the development of a new theological resource for facilitating a step toward 
shared coherent moral discourse.  
The four themes of communication, moral decision making, cultural awareness, 
and intercultural awareness were organized into seven research codes applied to the 
general reading of the ATHT and WQ. These seven research codes are listed below:  
• cultural reference, denoted as CR;  
• intercultural reference, denoted as IR;  
• cultural and intercultural reference, denoted as CIR;  
• moral decision-making, denoted as MDM;  
• moral decision making and cultural reference, denoted as MDM & CR;  
• moral decision making and intercultural reference, denoted as MDM & IR; 
and 
• moral decision making and cultural, intercultural reference, denoted as MDM 
& CIR.  
Coding of Research for Analysis: African Triple Heritage Thesis  
The process for coding the research began with a general outline of the text to be 
reviewed within the content of the ATHT. The entire book was reviewed in search of a 
chapter that best described the African Triple Heritage as a tool for use in theological 
discourse. Mazrui’s 1986 text, The Africans: Triple Heritage Thesis, was outlined 
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according to the chapters in the book. The researcher reviewed each chapter looking for 
the theological identification and assessment of the triple heritage of African Traditional 
Religion, Christianity and Islam. The researcher could not use the full contents of 
Mazrui’s text for comparison analysis with the WQ, opting instead to examine each 
chapter for theological references to the triple heritage of African Traditional Religion, 
Christianity and Islam.   
African Triple Heritage Thesis: Chapter Outlines and Descriptions  
Upon completing the review of each chapter from Mazrui’s text, the researcher 
chose Chapter 7 (“Africa at Prayer: New Gods”) and Chapter 12, “Towards Cultural 
Synthesis.” Chapter 7 served as the chapter to conduct the research comparison and 
analysis and to code for research and analysis along with the WQ research analysis. 
Chapter 12 served to inform Chapter 5 of this researcher, which addresses the 
development of a new theological tool for the purposes of shared coherent moral 
discourse.   
Coding Chapter Seven: Africa at Prayer/New Gods 
The researcher identified seven research categories as a result of the general 
reading of the content within Mazrui’s text, The Africans: A Triple Heritage, and within 
the Chapter 7 of the text, “Africa at Prayer: New Gods.” After reviewing the chapter and 
completing a general reading of the content, thirty-six different paragraphs or individual 
sentences were chosen. After reviewing Mazrui’s chapter, the researcher then read 
through each paragraph of the section on three different occasions. The first reading was 
73 
designed to introduce the researcher to the content being analyzed. The second reading 
was conducted to begin to identify themes within the content of Mazrui’s document. The 
third and final reading was aimed at reviewing the material for coding purposes and 
assignment of research codes.   
The results were analyzed and compared to the results of the WQ comparative 
analysis. One note of significance for the content analysis and content coding, the 
grammar in the content of The Africans: A Triple Heritage was dictated as listed in the 
content of the book. The researcher maintained the original spelling of words such as 
decentralised, secularisation, Africanisation, etc.  
Research Coding Limitations and Benefits  
As researcher, I brought my conscious and unconscious biases to the content 
analysis. Another reader viewing the content through a different lens may have chosen to 
classify the data under a different code, add an additional code name not listed here, or 
not use the samples chosen. Each individual reading could create a different sampling 
that would bring a different outcome to the research comparison and analysis.   
In many respects, this research yielded the benefit of allowing some level of 
individual interpretation of the content and coding. This created ownership for the reader 
to enter into the conversation concerning the two theological resources and offered 
alternative view points for coding the material. An additional benefit was the opportunity 
for individuals to not just receive this comparison as the final word, but to be invited to 
engage in the interpretation of the two theological resources. Through the invitation of a 
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personal perspective of the reading, African perspectives and North American 
perspectives impacted this conversation about communication, cultural awareness, 
intercultural awareness and moral decision making, depending upon each individual’s 
hermeneutical lens. In the following chapter, this benefit will be manifest as a part of the 
new theological resource developed for shared coherent moral discourse.  
As researcher, I acknowledged a limitation in the reading of Mazrui’s work, The 
African: Triple Heritage Thesis, because I entered the content analysis through a 
Western, African American, female, and limited global, cross-cultural hermeneutical 
lens. These perspectives may have limited or distorted my understanding of Mazrui’s 
content or intended communication of any given text. Though Mazrui’s book is written in 
English, the perspective of Mazrui is complex. Mazrui’s perspective as a scholar involves 
the global, cross-cultural experience of an African native who lived and worked 
professionally in North America. It is possible that a general reading of the content being 
analyzed in this research from Mazrui may have a degree of misunderstanding as it 
related to the meaning of the content being analyzed from an African or cross global 
perspective.  
In addition, I have not studied Ali Mazrui’s work within a post graduate 
institutional experience. The exposure of the researcher to Mazrui’s scholarship and the 
specific work being analyzed began with this research project. However, the WQ was a 
part of my formal requirements within seminary study and ordination within the United 
Methodist Church. While it is possible that I may have misunderstood the author’s intent 
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in the WQ, it is unlikely because of my educational and denominational exposure to the 
material.    
African Triple Heritage Thesis Research Coding   
The following thirty-six entries were taken from Mazrui, A., The Africans: A 
Triple Heritage, (Toronto, Little, Brown & Company, 1986) 136-157. Each subheading 
corresponds to a subheading in Chapter 7, “Africa at Prayer: New Gods” within Mazrui’s 
1986 work. The codes range from A1-A36. The letter  A or ATHT was used to denote the 
African Triple Heritage Thesis, with research codes applied as follows:  
• cultural reference, denoted as CR;  
• intercultural reference, denoted as IR;  
• cultural and intercultural reference, denoted as CIR;  
• moral decision-making, denoted as MDM;  
• moral decision making and cultural reference, denoted as MDM & CR;  
• moral decision making and intercultural reference, denoted as MDM & IR; 
and 
• moral decision making and cultural, intercultural reference, denoted as MDM 
& CIR.  
ATHT: Africa at Prayer: New Gods 
A1 
 
Long before the religion of the crescent or the religion of the cross arrived on the 
African continent, Africa was at worship and its sons and daughters were at 
prayer. Indigenous religions had a concept of divinity that was decentralised. God 
was not in heaven, or on a throne, or necessarily in the shape of man. The concept 
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that some indigenous eastern Africans call “Jok” is primarily the process of being 
the essence of universal power, which inheres in life as a force in its own right. In 
indigenous religions, man was not created in the image of God, nor must God be 
perceived in the image of man. The universe and the force of life are all 
manifestations of God.110 
 
A2 
 
Totemism in Africa led two groups that identified themselves with objects or 
other animals. Clans such as the Baganda adopted totemic symbols that 
established a sense of continuity between nature and man. Indeed, many African 
belief systems still include the so-called animistic tendencies, which blur the 
distinction between man and nature, between the living and the dead, between the 
divine and human, and between the natural and the supernatural.111 
 
A3 
 
Islam and Christianity came on the scene with a greater focus on man as being in 
the image of God and with a God often defined and described in the image of 
man. In the case of Christianity, God even had a begotten son.”112  
A4 
 
Of the estimated 130 million black population in Africa south of the Sahara at the 
time, 28 million were Muslim, 13 million were Catholics, 4 million were 
Protestants, and 85 million still followed their own indigenous religions, even 
though some of these traditionalists were nominally Muslim or Christian. Islam in 
Africa as a whole, including Arab Africa, commanded the allegiance of 
approximately 40 percent of the population, even though some of these 
traditionalists were nominally Muslim or Christian. Islam in Africa as a whole, 
including Arab Africa, commanded the allegiance of approximately 40 percent of 
the continent’s population.113 
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ATHT: Islam and Regional Differences   
 
A5 
 
Islam entered the continent quite early in the Hijra (Islamic) era. Soon after the 
Prophet Mohammed’s death in the year A.D. 632, Islam took on the challenge of 
non-Arab parts of the world. The Arab conquerors snatched away Egypt from the 
Byzantine Empire in the year A.D. 642 and soon afterwards overran the Maghreb 
up to the Atlantic.114  
 
A6 
 
Christianity in north Africa was now on the defensive and suffered severe 
setbacks as a result of Islamic conquest. The bulk of North Africa was de-
Christianized permanently, although a sizeable minority of Egyptians managed to 
hold fast to their Coptic Christian faith.115  
 
A7 
 
The spread of Islam in eastern and southern Africa was effectively arrested by the 
consequences of European colonization. Just as Islam spread north of the Sahara 
through conquest, so did Christianity spread south of the Sahara by the same 
means. If north of the Sahara, Islam spread by the sword, Christian spread by the 
gun south of the Sahara.116  
 
ATHT: The Crescent and the Clock    
 
A8 
 
Islam introduced a new understanding of distance and space, as well as a new 
understanding of time and duration. The obligation of every Muslim to go on 
pilgrimage to Mecca at least once in his or her lifetime was an extended 
perception of distance. Africans newly converted to Islam were forced to think of 
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a far-away place called Mecca not simply as the birthplace of the Prophet 
Muhammad but as a target to reach in their own lifetime.117 
 
A9 
 
Islam introduced its own disciplines of time in societies that previously felt less 
pushed by considerations of punctuality. Again, the Islam discipline of time was 
related to the five prayers of the day. Sensitivity to the time of day was a pre-
condition for avoiding the sin of ritual procrastination.118  
 
A10 
 
Islam appeared set to inaugurate a revolution in time among its converts in Africa, 
as well as in the Arab world. The revolution in the discipline of time succeeded 
strictly within the religious domain. Both the Arab world and Africa have had to 
await the greater impatience of Western civilization before the ethos of 
punctuality could be secularized. Even then the West failed to make Africa 
observe the clock with the same attentiveness which it observed the clock under 
Islamic stimulation.119  
 
ATHT: The Language of God   
A11 
 
Prayers in the mosque are proceeded not only by the muezzin calling believers to 
prayer, but also by a sermon. In many parts of Africa, the sermon is still entirely 
in Arabic, although the bulk of the congregation south of the Sahara might not 
understand the Arabic language.120  
 
A12 
 
Strictly from the issue of language, Islam has been less compromising than 
Christianity.121  
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A13 
 
It is in this sense that Islam in Africa is linguistically uncompromising demanding 
due conformity with the language in which God communicated with 
humankind.122  
 
A14 
 
In contrast, Christianity has quite often communicated with Africans in the 
language of their own societies.123  
 
A15 
 
At least at the level of language, Christianity has made more concessions to 
Africa than has Islam.124  
 
A16 
 
In other respects, Islam has appeared to be more accommodating to the wider 
culture of Africa, specifically readier to compromise with African ancestral 
customs and usages. For example, the use of the drum in certain Muslim 
ceremonies in Africa contrasts with the stricter disapproval of the drum in 
comparable Christian ceremonies until quite recently. Islam has also been less 
militant against certain practices that are both un-Islamic and non-Christian. One 
illustration is female circumcision. European Christianity has often taken a strong 
position against this custom, which is practiced by a minority of African 
cultures.125  
 
A17 
 
There is also the issue of areas of accidental similarity between Islam and 
traditional Africa. A widely discussed area of congruence concerns attitudes 
toward polygamy. Islam has a limit of four wives, whereas traditional Africa has 
an open-ended policy. It has been widely suggested that part of Islam’s success in 
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Africa is precisely its toleration of polygamy as compared with the monogamy 
taught by Christianity.126  
 
A18 
 
This kind of argument overlooks other disciplines that Islam imposes and that 
Christianity does not. Among these is Islam’s prohibition of alcohol. Many 
traditional African societies used alcohol for a variety of cultural and ritual 
ceremonies. African Islam has not made concessions on this issue.127  
 
A19 
 
On the whole, while it is indeed true that Islam in Africa has gained from not 
preaching monogamy, Christianity has gained by not banning alcohol.128  
 
ATHT: Comparative Organisation and Structure   
 
A20 
 
The fact that the Islamic religion is not under a formal priesthood and not subject 
to formal structures of decision making has been a major element in the cultural 
flexibility of Islam.129 
 
A21 
 
The religion that produced a centralized political order did not produce a 
centralized missionary in order.  The priesthood was not formal or specialized. 
The missionary activity was neither organised nor institutionalised.  Muslim 
missionaries have been disproportionately individual, informal and almost 
casual.130 
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A22 
 
Whatever may have happened in the seventh century in terms of Islamic 
centralisation, Islam has become a religion of informal conversations with God. 
On the other hand, whatever may have happened in the crucifixion of Jesus and 
the denial of Christian power to the founder of the religion, Christianity has since 
become a language of cultural hegemony and a structure of church authority and 
hierarchy.131 
 
 ATHT: Western Christianity and Secularism   
 
A23 
 
It is one additional irony of African history that Christianity, so often identified 
with European imperialism, should at the same time have produced so many 
African nationalists.132 
 
A24 
 
The result, from an African point of view, was an African Christian masochism, 
promoting the Gospel by destroying it, inculcating faith by promoting secularism, 
and creating a new religious order by building a new secular order.133 
 
A25 
 
The Christian church was soon identified with those who seek more than souls. It 
has been one the most bizarre orientations of religious history ever.134 
 
A26 
 
When the missionaries came, said Jomo Kenyatta, “the Africans had the land and 
the Christians had the Bible. They taught us to pray with our eyes closed. When 
we opened them, they had the land and we had the Bible.”135 
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A27 
 
One result has been the remarkable irony that Christianity has been both an ally of 
colonisation and a partner in liberation.136  
 
ATHT: Toward Africanising New Gods   
A28 
 
There are at least two main ways by which both Islam and Christianity have been 
Africanised. One is through relatively blind social forces at work across time, 
causing cultural mixture and sometimes synthesis. The other mode of 
Africanisation is through a profit or social reformer, intent on giving greater 
native meaning to the imported religions or seeking to close a cultural and 
psychological gap which Islam and Christianity have sometimes created in 
Africa.137 
 
A29 
 
There is evidence that the faster growing Christian churches in Africa in the years 
since the Second World War have been the African or syncretic churches.138  
 
A30 
 
The syncretistic churches synchronize or blend Christianity with African custom 
and practices, putting far more stress than do missionary churches on music and 
dance in worship, communal self-help and prayer related to faith-healing.139 
 
ATHT: New Gods and the Gender Question  
A31 
 
Of the three approaches to God in the modern triple heritage, the most masculine 
in orientation is perhaps Islam’s concept of God. This is also the God of the Old 
Testament of the Jews and Christians – tough, decisive, more concerned with 
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justice than with love, and prepared to be ruthless in pursuit of principle. It is the 
God of hard masculine virtues (toughness, endurance, courage, ruthlessness) 
rather than soft feminine virtues (meekness, gentleness, love, patience).140 
 
A32 
 
Muslim women have achieved much social emancipation in recent years. But in 
religion and politics, Muslim women in north Africa, as elsewhere, have been 
even more subordinate than their sisters of other faiths.141 
 
A33 
 
Indigenous cultures in black Africa are sometimes matrilineal and even 
matriarchal. Female religious figures and reformers are more likely to emerge 
from indigenous traditions than from either Islamic or foreign Christian traditions 
in Africa.142 
 
A34 
 
Indigenous religion may have female prophets and female pastors. It is, therefore, 
considerably less sexist than African versions of European Christianity (for 
example, Roman Catholicism and the Church of England in Africa), which, in 
turn, are more sexist then Western versions of the same denominations.143 
 
ATHT Chapter Conclusion   
 
A35 
 
In the twentieth century, traditional religion has declined in the sense that many of 
its adherents have become Muslim or Christians. However, it has maintained its 
force in the sense that a number of Muslim sects and many Christian churches are 
indigenously inspired. The old religion interpenetrates with the new religions 
even as the new religions compete with each other for converts.144 
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A36 
 
All over Africa, the processes of both synthesis and dissonance continue. Three 
visions of God seek to capture the soul of a continent.145 
 
 
Table 1.  
Coding Results: The African Triple Heritage Thesis 
Code name 
Number in 
content analyzed Notes 
Cultural reference (CR) A8, A9, A11, 
A12, A13, A29 
 
6 responses  
Intercultural reference (IR) A14, A15  
 
2 responses  
Cultural and intercultural reference (CR) A4, A5, A6, A10, 
A20, A21, A22, 
A23, A24, A33, 
A35  
 
11 responses  
Moral decision making (MDM)  A25, A26, A27   3 responses  
Moral decision making and cultural 
reference (MDM & CR) 
A32  1 response  
Moral decision making and intercultural 
cultural reference (MDM & IR) 
 
A2  1 response  
Moral decision making and cultural and 
intercultural reference (MDM & CIR)  
A1, A3, A7, A16, 
A17, A18, A19, 
A28, A30, A31, 
A34, A36   
12 responses  
  36 total responses 
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African Triple Thesis Research Coding and Observation  
The researcher read Mazrui’s 1986 The African: Triple Heritage Thesis on three 
separate occasions. The first reading provided the initial introduction to the material, 
while the second reading was used to identify the major themes of communication, moral 
decision making, cultural awareness, and intercultural awareness present in the content 
being analyzed, and the third reading identified the paragraphs, and in some cases 
sentences, that correlated to the theme. Finally, the chosen content was cataloged and 
counted. Once the data was cataloged and numbered, the researcher discovered that 
thirty-six entries had been identified. All thirty-six entries were maintained for the 
purposes of research coding and comparison.   
Upon completion of the initial coding, the data was outlined below. Each code 
was organized according to: (1) the title of the data from the ATHT, (2) the title of 
subsection within the original content analyzed, and (3) the letter “A” to indicate the 
ATHT.   
The Wesleyan Quadrilateral  
The second theological resource was the WQ, a common theological resource for 
North American United Methodists. This concept, developed by Albert Outler, dates back 
to the 1968 merger of the United Methodist Church. The four basic tenets are scripture, 
tradition, experience, and reason. Based on the work and ministry of John Wesley, the 
founder of Methodism, scripture is the primary theological resource for Christian living, 
while tradition relates to the development and growth through many centuries of the 
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Christian faith. Experience points to the lived experience of the believer; and reason helps 
the believer discern scripture, tradition, and experience. Andrew C. Thompson, in 
“Outler’s Quadrilateral, Moral Psychology, and Theological Reflection in the Wesleyan 
Tradition,” stated, “Since its original inclusion in the Book of Discipline in 1972, the 
construct known as the WQ has loomed large in theological reflection in the United 
Methodist Church.”146 While many Africans would likely be more familiar with Dr. Ali 
Mazrui’s body of work in the ATHT, Methodists living in North America would view the 
WQ as a common theological resource.147   
The WQ, which is lifted up as being both Wesleyan and methodological, is not 
without substantial critique in scholarship. Andrew C. Thompson argued that many 
scholars have critiqued Albert Outler’s concept of the WQ, claiming that the theological 
resource is neither authentically Wesleyan nor methodological. Furthermore, Thompson 
claimed John Wesley’s writings on moral psychology would serve as a better source for 
theological reflection.148 One of the most notable critics was William J. Abraham, who 
produced the largest body of philosophical criticisms. He charged that the WQ’s 
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formation was conceptually flawed, pairing historical realities (scripture and tradition) 
with categories in epistemology (experience and reason). 149  
This project focused on the development of a new theological resource for use in 
future educational interventions, exploring the WQ as informed by and in conversation 
with the cultural implications of the ATHT. The overall purpose was to encourage 
coherent moral discourse between both parties in this project proposal. As researcher, I 
recommend future research that lies beyond the scope of this project, including an 
educational intervention between Ugandan and North American United Methodists.   
One possibility for an educational intervention could be based on the Wesleyan 
Quadrilateral and the ATHT. The educational intervention for Ugandan and North 
Americans could be offered to clergy, local congregations, annual conference leaders, 
and global mission partnerships in both contexts. The overall purpose would be to 
educate about and raise awareness of a new theological resource designed to invite 
coherent moral discourse among global missional partnerships. The new theological 
resource would be the same for East Africans and North Americans. However, the 
implementation of the theological resource within an educational intervention would be 
adjusted for cultural contexts. Both parties need the new theological resource this project 
seeks to develop and could benefit from its use in future educational interventions 
designed to foster coherent moral discourse.  
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The Wesleyan Quadrilateral Scale and Scope of Comparison  
The scale of comparison in this project was rooted in micro-comparative 
studies150. The researcher compared the four cultural themes of communication, moral-
decision making, cultural awareness, and intercultural awareness within the ATHT and 
WQ. The scope of the comparative analysis was both trans-historical and cross-cultural in 
nature. The two theological resources, the ATHT and WQ, are theological tools that 
represented a trans historical and cross-cultural religious experience.   
As outlined in the previous section, the researcher examined and coded the 
ATHT. In this section, the researcher presents the examination of the WQ for general 
references within the content. The context was reviewed for language that indicated a 
reference to moral decision-making and cultural or intercultural language. This section 
presents that basic review of the material in order to assist the reader in recognizing the 
degree of commonalities when discussing language concerning moral decision-making 
and cultural and intercultural references. The references to moral decision making 
compared and contrasted across both theological resources. The results showed that these 
two theological resources from very different perspectives shared some level of common 
references in language to moral decision-making and to cultural and intercultural 
awareness.     
The information for the WQ was taken from the United Methodist Church’s 
“Book of Discipline.” The entire document was reviewed, with thirty-six random samples 
collected from a general reading of the content. Each sample was given a letter. Like the 
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ATHT, which was labeled as A1-A36, the WQ was labeled as W1-W36. The review of 
the content was coded as outlined below.  
The Wesleyan Quadrilateral Research Coding 
The following thirty-six entries were taken from the The Book of Discipline of 
The United Methodist Church,” Paragraph 105, The Theological Task. Each subheading 
corresponds to a subheading in the book, with codes ranging from W1 through W36, with 
the letter “W” denoting the WQ and research codes applied as follows:  
• cultural reference, denoted as CR;  
• intercultural reference, denoted as IR;  
• cultural and intercultural reference, denoted as CIR;  
• moral decision-making, denoted as MDM;  
• moral decision making and cultural reference, denoted as MDM & CR;  
• moral decision making and intercultural reference, denoted as MDM & IR; 
and 
• moral decision making and cultural, intercultural reference, denoted as MDM 
& CIR.  
WQ: Wesleyan Quadrilateral, Our Theological Guidelines: Sources and Criteria  
W1 
 
As United Methodists, we have an obligation to bear a faithful Christian witness 
to Jesus Christ, the living reality at the center of the Church’s life and witness. To 
fulfill this obligation, we reflect critically on our biblical and theological 
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inheritance, striving to express faithfully the witness we make in our own time.151 
[MDM]  
 
W2 
 
Wesley believed that the living core of the Christian faith was revealed in 
Scripture, illumined by tradition, vivified in personal experience, and confirmed 
by reason.152 [MDM] 
 
W3 
 
Scripture is primary, revealing the Word of God “so far as it is necessary for our 
salvation.”  Therefore, our theological task, in both its critical and constructive 
aspects, focuses on disciplined study of the Bible.153  [CR]   
 
W4 
 
To aid his study of the Bible and deepen his understanding of faith, Wesley drew 
on Christian tradition, in particular the Patristic writings, the ecumenical creeds, 
the teachings of the Reformers, and the literature of contemporary spirituality.154 
[CIR]  
 
W5 
 
Thus, tradition provides both a source and a measure of authentic Christian 
witness, though its authority derives from its faithfulness to the biblical 
message.155 [MDM]  
 
W6 
 
For Wesley, a cogent account of the Christian faith required the use of reason, 
both to understand Scripture and to relate the biblical message to wider fields of 
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knowledge. He looked for confirmations of the biblical witness in human 
experience, especially the experiences of regeneration and sanctification, but also 
in the “common sense” knowledge of everyday experience.156 [CR]  
 
W7 
 
In practice, theological reflection may also find its point of departure in tradition, 
experience, or rational analysis. What matters most is that all four guidelines be 
brought to bear in faithful, serious, theological consideration. Insights arising 
from serious study of the Scriptures and tradition enrich contemporary 
experience. Imaginative and critical thought enables us to understand better the 
Bible and our common Christian history.157 [MDM & CIR]  
 
WQ: Theological Guidelines: Scripture  
 
W8 
 
United Methodists share with other Christians the conviction that Scripture is the 
primary source and criterion for Christian doctrine.158 [MDM & CIR]  
 
W9 
 
Through Scripture the living Christ meets us in the experience of redeeming 
grace. We are convinced that Jesus Christ is the living Word of God in our midst 
whom we trust in life and death. The biblical authors, illumined by the Holy 
Spirit, bear witness that in Christ the world is reconciled to God. The Bible bears 
authentic testimony to God’s self-disclosure in the life, death, and resurrection of 
Jesus Christ as well as in God’s work of creation, in the pilgrimage of Israel, and 
in the Holy Spirit’s ongoing activity in human history.159 [CIR]  
 
W10 
 
We properly read Scripture within the believing community, informed by the 
tradition of that community.160 [CR]  
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W11 
 
We interpret individual texts in light of their place in the Bible as a whole.161 [CR]  
 
W12 
 
Through this faithful reading of Scripture, we may come to know the truth of the 
biblical message in its bearing on our own lives and the life of the world. Thus, 
the Bible serves both as a source of our faith and as the basic criterion by which 
the truth and fidelity of any interpretation of faith is measured.162 [MDM & CIR]  
 
W13 
 
While we acknowledge the primacy of Scripture in theological reflection, our 
attempts to grasp its meaning always involve tradition, experience, and reason. 
Like Scripture, these may become creative vehicles of the Holy Spirit as they 
function within the Church. They quicken our faith, open our eyes to the wonder 
of God’s love, and clarify our understanding.163 [CR]  
 
W14 
 
The Wesleyan heritage, reflecting its origins in the catholic and reformed ethos of 
English Christianity, directs us to a self-conscious use of these three sources in 
interpreting Scripture and in formulating faith statements based on the biblical 
witness. These sources are, along with Scripture, indispensable to our theological 
task.164 [CIR]  
 
W15 
 
The close relationship of tradition, experience, and reason appears in the Bible 
itself. Scripture witnesses to a variety of diverse traditions, some of which reflect 
tensions in interpretation within the early Judeo-Christian heritage. However, 
these traditions are woven together in the Bible in a manner that expresses the 
																																								 																																							 																																							 																																							 																				
 
161 The Book of Discipline of the United Methodist Church, 84. 
 
162 Ibid.  
 
163 Ibid. 
 
164 Ibid. 
93 
fundamental unity of God’s revelation as received and experienced by people in 
the diversity of their own lives.165 [CIR, MDM]  
 
WQ: Theological Guidelines: Tradition   
 
W16 
 
The theological task does not start anew in each age or each person. Christianity 
does not leap from New Testament times to the present as though nothing were to 
be learned from that great cloud of witnesses in between. For centuries Christians 
have sought to interpret the truth of the gospel for their time.166 [CIR]  
 
W17 
 
In these attempts, tradition, understood both in terms of process and form, has 
played an important role. The passing on and receiving of the gospel among 
persons, regions, and generations constitutes a dynamic element of Christian 
history. The formulations and practices that grew out of specific circumstances 
constitute the legacy of the corporate experience of earlier Christian 
communities.167 [CIR]  
 
W18 
 
The story of the church reflects the most basic sense of tradition, the continuing 
activity of God’s Spirit transforming human life. Tradition is the history of that 
continuing environment of grace in and by which all Christians live, God’s self-
giving love in Jesus Christ. As such, tradition transcends the story of particular 
traditions.168 [CIR]  
 
W19 
 
In this deeper sense of tradition, all Christians share a common history. Within 
that history, Christian tradition precedes Scripture, and yet Scripture comes to be 
the focal expression of the tradition. As United Methodists, we pursue our 
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theological task in openness to the richness of both the form and power of 
tradition.169 [CIR]  
 
W20 
 
The multiplicity of traditions furnishes a richly varied source for theological 
reflection and construction. For United Methodists, certain strands of tradition 
have special importance as the historic foundation of our doctrinal heritage and 
the distinctive expressions of our communal existence.170 [CIR]  
 
W21 
 
We are now challenged by traditions from around the world that accent 
dimensions of Christian understanding that grow out of the sufferings and 
victories of the downtrodden. These traditions help us rediscover the biblical 
witness to God’s special commitment to the poor, the disabled, the imprisoned, 
the oppressed, the outcast. In these persons we encounter the living presence of 
Jesus Christ.171 [CIR]  
 
W22 
 
Tradition acts as a measure of validity and propriety for a community’s faith 
insofar as it represents a consensus of faith. The various traditions that presently 
make claims upon us may contain conflicting images and insights of truth and 
validity. We examine such conflicts in light of Scripture, reflecting critically upon 
the doctrinal stance of our Church.172 [MDM]  
 
WQ: Theological Guidelines: Experience  
 
W23 
 
In our theological task, we follow Wesley’s practice of examining experience, 
both individual and corporate, for confirmations of the realities of God’s grace 
attested in Scripture.173  [MDM & CR]  
																																								 																				
169 The Book of Discipline of the United Methodist Church, 85-86. 
 
170 Ibid., 86. 
 
171 Ibid. 
 
172 Ibid. 
 
173 Ibid. 
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W24 
 
Our experience interacts with Scripture. We read Scripture in light of the 
conditions and events that help shape who we are, and we interpret our experience 
in terms of Scripture.174 [MDM & CIR]  
 
W25 
 
On the personal level, experience is to the individual as tradition is to the church: 
It is the personal appropriation of God’s forgiving and empowering grace. 
Experience authenticates in our own lives the truths revealed in Scripture and 
illumined in tradition, enabling us to claim the Christian witness as our own.175 
[MDM & CR]  
 
W26 
 
This “new life in Christ” is what we as United Methodists mean when we speak 
of “Christian experience.” Christian experience gives us new eyes to see the 
living truth in Scripture. It confirms the biblical message for our present. It 
illumines our understanding of God and creation and motivates us to make 
sensitive moral judgments.176 [MDM]  
 
W27 
 
Although profoundly personal, Christian experience is also corporate; our 
theological task is informed by the experience of the church and by the common 
experiences of all humanity. In our attempts to understand the biblical message, 
we recognize that God’s gift of liberating love embraces the whole of creation.177 
[MDM & CIR]  
 
W28 
 
Some facets of human experience tax our theological understanding. Many of 
God’s people live in terror, hunger, loneliness, and degradation. Everyday 
																																								 																																							 																																							 																																							 																				
 
174 The Book of Discipline of the United Methodist Church, 86. 
 
175 Ibid. 
 
176 Ibid., 87. 
 
177 Ibid. 
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experiences of birth and death, of growth and life in the created world, and an 
awareness of wider social relations also belong to serious theological reflection. A 
new awareness of such experiences can inform our appropriation of scriptural 
truths and sharpen our appreciation of the good news of the kingdom of God.178 
[MDM & CIR]  
 
WQ: Theological Guidelines: Reason   
 
W29 
 
Although we recognize that God’s revelation and our experiences of God’s grace 
continually surpass the scope of human language and reason, we also believe that 
any disciplined theological work calls for the careful use of reason.179 [CIR]  
 
W30 
 
By reason we read and interpret Scripture.180 [CR]  
 
W31 
 
By reason we determine whether our Christian witness is clear.181 [CR]  
 
W32 
 
By reason we test the congruence of our witness to the biblical testimony and to 
the traditions that mediate that testimony to us.182 [CR]  
 
W33 
 
By reason we relate our witness to the full range of human knowledge, 
experience, and service.183 [CR]  
																																								 																				
178 The Book of Discipline of the United Methodist Church, 87. 
 
179 Ibid., 88. 
 
180 Ibid. 
 
181 Ibid. 
 
182 Ibid. 
 
183 Ibid. 
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W34 
 
Since all truth is from God, efforts to discern the connections between revelation 
and reason, faith and science, grace and nature, are useful endeavors in 
developing credible and communicable doctrine. We seek nothing less than a total 
view of reality that is decisively informed by the promises and imperatives of the 
Christian gospel, though we know well that such an attempt will always be 
marred by the limits and distortions characteristic of human knowledge.184 [CIR]  
 
W35 
 
Nevertheless, by our quest for reasoned understandings of Christian faith we seek 
to grasp, express, and live out the gospel in a way that will commend itself to 
thoughtful persons who are seeking to know and follow God’s ways.185  [MDM]  
 
W36 
 
In theological reflection, the resources of tradition, experience, and reason are 
integral to our study of Scripture without displacing Scripture’s primacy for faith 
and practice. These four sources—each making distinctive contributions, yet all 
finally working together—guide our quest as United Methodists for a vital and 
appropriate Christian witness.186 [MDM & CIR]  
 
Table 2.  
Coding Results: The Wesleyan Quadrilateral  
Code name 
Number in 
content analyzed Notes 
Cultural reference (CR)  W3, W6, W10, W11, 
W13, W30, W31, 
W32, W33  
 
9 responses  
Intercultural reference (IR)  None 
 
No Responses  
	
	
																																								 																				
184 The Book of Discipline of the United Methodist Church, 88. 
 
185 Ibid. 
 
186 Ibid. 
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Table 2 (continued). 
 Number in 
Code name content analyzed Notes 
Cultural and intercultural reference (CIR)  W4, W9, W14, W16, 
W17, W18, W19, 
W20, W21, W29, 
W34  
 
11 responses  
Moral decision making (MDM) W1, W2, W5, W22, 
W26, W35 
  
6 responses  
Moral decision making and cultural 
reference (MDM & CR) 
W23, W25  2 responses  
Moral decision making and intercultural 
cultural reference (MDM & IR)  
None   No responses  
Moral decision making and cultural and 
intercultural reference (MDM & CIR)  
W7, W8, W12, W15, 
W24, W27, W28, 
W36  
8 responses 
  36 total responses 
 
 
The Wesleyan Quadrilateral Coding Results and Summary  
The process of coding was identical for Mazrui’s The African: Triple Heritage 
Thesis and for the Wesleyan Quadrilateral. Like the ATHT, the WQ also was read on 
three separate occasions. The first reading provided an initial introduction to the material, 
with second reading used to identify the four research themes of communication, moral 
decision making, cultural awareness, and intercultural awareness present in the content 
being analyzed. Through the third reading, the researcher identified the paragraphs, and 
in some cases sentences, that correlated to a general reading of the four research themes 
listed above. Finally, the content chosen was cataloged and counted. Once the data was 
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cataloged and numbered, thirty-six entries were chosen to match the number of entries 
coded for the reading of the ATHT content analysis. All thirty-six entries were 
maintained for the purposes of research coding and comparison.   
Upon completion of the initial coding, the data was outlined as described below. 
Each code was organized according to: (1) the title of the data from the WQ, (2) the title 
of subsection within the original content analyzed, and (3) the code of the letter W or WQ 
to indicate the Wesleyan Quadrilateral.  
Regarding the development of the interaction between the two theological 
resources, the researcher used seven categories to code the material. Specifically:  
• cultural reference, denoted as CR;  
• intercultural reference, denoted as IR;  
• cultural and intercultural reference, denoted as CIR;  
• moral decision-making, denoted as MDM;  
• moral decision making and cultural reference, denoted as MDM & CR;  
• moral decision making and intercultural reference, denoted as MDM & IR; 
and 
• moral decision making and cultural, intercultural reference, denoted as MDM 
& CIR.  
The two theological resources were placed in interaction according to the coding 
system and analyzed for any commonalities.  
 
100 
Table 3.  
Coding: Combined Results African Triple Heritage Thesis (A) and Wesleyan 
Quadrilateral (W) 
Code name 
Number in 
content analyzed Notes 
Cultural reference (CR)   A8, A9, A11, A12, A13, 
A29   
 
W3, W6, W10, W11, 
W13, W30, W31, W32, 
W33  
 
A = 6 responses  
 
 
W = 9 responses   
Intercultural reference (IR)  A14, A15  
  
W had no data recorded  
 
A = 2 responses  
 
W = No Response  
Cultural and intercultural 
reference (CIR)  
A4, A5, A6, A10, A20, 
A21, A22, A23, A24, 
A33, A35  
A = 11 responses  
  
W4, W9, W14, W16, 
W17, W18, W19, W20, 
W21, W29, W34  
 
 
W = 11 responses  
Moral decision making – 
(MDM) 
A25, A26, A27   
  
W1, W2, W5, W22, W26, 
W35  
A = 3 responses  
 
W = 6 responses  
Moral decision making and 
cultural reference (MDM 
& CR) 
A32   
  
W23, W25  
 
A= 1 response  
 
W= 2 responses  
Moral decision making and 
intercultural cultural  
reference (MDM & IR)  
A2  
  
W had no data recorded 
 
A = 1 response  
 
W = No Response   
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Table 3 (continued). 
 Number in  
Code name content analyzed Notes 
Moral decision making and 
cultural and intercultural;  
reference (MDM & CIR)  
A1, A3, A7, A16, A17, 
A18, A19, A28, A30, 
A31, A34, A36   
 
W7, W8, W12, W15, 
W24, W27, W28, W36  
 A = 12 responses  
 
 
 
W = 8 responses  
 
 
The researcher observed that both the ATHT and WQ had cultural references that 
communicated core values of the faith. Also, both ATHT and WQ had cultural references 
that pointed to the theological truths for the ATHT and WQ in relation to self, God and 
others. Finally, the ATHT communicated from a cultural perspective of African 
Traditional Religion, Islam and Christianity, while the WQ communicated from a cultural 
perspective of Christianity inclusive of all United Methodists around the world. Both the 
ATHT and the WQ had a global audience as well as individual contextual audience of the 
readers.  
Table 4 below represents the first category of coding results identified by the 
theme, Cultural Reference, from the African Triple Heritage Thesis and the Wesleyan 
Quadrilateral. In the African Triple Heritage Thesis (ATHT) there were six coded entries 
identified as Cultural References, A8, A9, A11, A12, A13, A29. These six coded entries 
represented 0.17% of the total thirty-six coded entries for the ATHT.  In the Wesleyan 
Quadrilateral there were nine coded entries identified as Cultural References, W3, W6, 
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W10, W11, W13, W30, W31, W32, W33. The nine coded entries represented 0.25% of 
the total thirty-six coded entries for the Wesleyan Quadrilateral.  
Table 4.  
First Coding Category for African Triple Heritage Thesis (ATHT) and Wesleyan 
Quadrilateral (WQ):  Cultural Reference (CR) 
 
Column 1 ATHT/CR Column 2 WQ/CR 
 
ATHT: The Crescent and the Clock  
 
A8 – “Islam introduced a new 
understanding of distance and space, as 
well as a new understanding of time and 
duration…”a [CR]  
 
A9 – “Islam also introduced its own 
disciplines of time in societies which 
previously felt less pushed by 
considerations of punctuality…”b [CR]  
ATHT: The Language of God 
A11 – “Prayers in the mosque are 
proceeded not only by the muezzin calling 
believers to prayer but also buy a 
sermon.”c [CR]  
A12 – “Strictly from the issue of language 
Islam has been less compromising than 
Christianity.”d [CR]  
A13 – “It is in this sense that Islam in 
Africa is linguistically uncompromising 
demanding due conformity with the 
language…”e [CR]  
 
 
 
 
 
 
WQ, Wesleyan Quadrilateral, Our 
Theological Guidelines: Sources and 
Criteria   
 
W3 – “Scripture is primary, revealing the 
Word of God ‘so far as it is necessary for 
our salvation.’ Therefore, our theological 
task, in both its critical and 
constructive…”f[CR]   
 
W6 – “For Wesley, a cogent account of 
the Christian faith required the use of 
reason, both to understand Scripture and 
to relate the biblical message…”g [CR]  
WQ, Theological Guidelines: Scripture   
W10 – “We properly read Scripture 
within the believing community, informed 
by the tradition of that community.”h  
[CR]  
WQ, Theological Guidelines: Scripture  
W11 – “We interpret individual texts in 
light of their place in the Bible as a 
whole.”i [CR]  
W13- “While we acknowledge the 
primacy of Scripture in theological 
reflection, our attempts to grasp its 
meaning always involve tradition…”j 
[CR] 
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Table 4 (continued). 
 
Column 1 ATHT/CR Column 2 WQ/CR 
  
WQ, Theological Guidelines: Reason  
W30 – “By reason we read and interpret 
Scripture.”k [CR]  
 
W31- “By reason we determine whether 
our Christian witness is clear.”l [CR]  
 
W32- “By reason we test the congruence of 
our witness to the biblical testimony and to 
the traditions that mediate that testimony to 
us.”m	{CR]  
 
W33- “By reason we relate our witness to 
the full range of human knowledge, 
experience, and service.”n [CR] 
  
 
Source: Data from Ali A. Mazrui, The Africans: A Triple Heritage Thesis (Toronto: Little Brown & 
Company, 1986). 
a Ibid., 139.  
b Ibid. 
c Ibid., 141.  
d Ibid. 
e Ibid.  
 
Source: Data from The Book of Discipline of the United Methodist Church, “Paragraph 105 – Our 
Theological Task,” (Nashville, TN: United Methodist Publishing House, 2016). 
a Ibid., 82. 
b Ibid., 83. 
c Ibid., 83-84. 
d Ibid., 84. 
e Ibid. 
f Ibid., 88. 
g Ibid. 
h Ibid. 
i Ibid. 
j Ibid. 
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The researcher found very few passages identified as solely intercultural. The 
ATHT was written in a style that included many examples from various African contexts. 
However, those examples supported points about the wider culture and were labeled in 
the research as cultural and intercultural. Also, the researcher did not identify any 
language in the WQ that appeared to be solely intercultural, but rather noted language 
that appeared to be both cultural and intercultural.  
Table 5 below depicts the second category of coding results identified by the 
theme, Intercultural References or IR, from the African Triple Heritage Thesis and the 
Wesleyan Quadrilateral. In the African Triple Heritage Thesis (ATHT) there were two 
coded entries identified as Intercultural References A14, A15.  These two coded entries 
represented 0.05% of the total thirty-six coded entries for the ATHT.  In the Wesleyan 
Quadrilateral there were no coded entries identified as an Intercultural Reference. The 
absence of coded entries represented 0.00% for the Wesleyan Quadrilateral as it related to 
references identified solely as Intercultural References.  
Table 5.  
Second Coding Category for African Triple Heritage Thesis (ATHT) and Wesleyan 
Quadrilateral (WQ):  Intercultural Reference (IR) 
 
Column 1 ATHT/IR Column 2 WQ/IR 
 
ATHT: The Language of God  
 
A14 – “In contrast, Christianity has quite 
often communicated with Africans in the 
language of their own societies ”a [IR]  
 
 
WQ = No data recorded  
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Table 5 (continued). 
 
ATHT: The Crescent and The Clock  
 
A15 –“At least at the level of language 
Christianity has had more concessions to 
Africa than has Islam.”b [IR]  
 
 
Source: Data from Ali A. Mazrui, The Africans: A Triple Heritage Thesis (Toronto: Little Brown & 
Company, 1986). 
a Ibid., 14. 
b Ibid. 
The cultural and intercultural references represented 0.31% of the content 
analysis. While addressing different subject matter that would appear unrelated, both the 
ATHT and WQ made cultural statements and provided intercultural statements to support 
the cultural claims. Also, both the ATHT and the WQ drew upon history to justify the 
present claims of theological positions. The ATHT addressed primarily the history of 
Islam and Christianity, while the WQ addressed Christianity within the history of the 
European Reformation.  
Table 6 below represents the third category of coding results identified by the 
theme, Cultural and Intercultural References or CIR, from the African Triple Heritage 
Thesis and the Wesleyan Quadrilateral. In the African Triple Heritage Thesis (ATHT) 
there were eleven coded entries identified as a Cultural and Intercultural References, A4, 
A5, A6, A10, A20, A21, A22, A23, A24, A33, A35. These eleven coded entries 
represented 0.31% of the total thirty-six coded entries for the ATHT.  In the Wesleyan 
Quadrilateral there were eleven coded entries identified as a Cultural and Intercultural 
References, W4, W9, W14, W16, W17, W18, W19, W20, W21, W29, W34. The eleven 
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coded entries represented 0.31% of the total thirty-six coded entries for the Wesleyan 
Quadrilateral.  
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Table 6.  
Third Coding Category for African Triple Heritage Thesis (ATHT) and Wesleyan 
Quadrilateral (WQ): Cultural and Intercultural References (CIR)  
Column 1 ATHT/CIR Column 2 WQ/CIR 
 
ATHT: Chapter Seven, Africa at 
Prayer: New Gods   
 
A4 – “Of the total black population 
estimated at the time as being 130 million 
in Africa south of the Sahara, 28 million 
were Muslim, 13 million were …”a [CIR]  
 
ATHT: Islam and Regional Differences 
   
A5 – “Islam had entered the continent 
quite early in the Hijra (Islamic) era.  
Soon after the Prophet Mohammed’s 
death in the year AD 632 Islam…”b [CIR]  
  
A6 – “Christianity in north Africa was 
now on the defensive and suffered severe 
setbacks as a result of Islamic conquest. 
The bulk of North Africa was…”c [CIR]   
 
ATHT: The Crescent and the Clock   
 
A10 – “Islam appeared set to inaugurate a 
revolution in time among its converts in 
Africa, as well as in the Arab world.  The 
revolution in the discipline of time…”d 
[CIR]  
 
ATHT: Western Christianity and  
Secularism   
 
A20 – “The fact that the Islamic religion 
is not under a formal priesthood, and not 
subject to formal structures of decision 
making…”e [CIR] 
 
 
 
WQ, Wesleyan Quadrilateral, Our 
Theological Guidelines: Sources and 
Criteria  
 
W4 – “To aid his study of the Bible and 
deepen his understanding of faith, Wesley 
drew on Christian tradition, in particular 
the Patristic writings,...”l [ CIR]  
 
WQ, Theological Guidelines: Scripture  
 
W9 – “Through Scripture the living Christ 
meets us in the experience of redeeming 
grace…”m [CIR]  
 
W14- “The Wesleyan heritage, reflecting 
its origins in the catholic and reformed 
ethos of English Christianity…”n [CIR]  
 
WQ, Theological Guidelines: Tradition  
 
W16 – “The theological task does not start 
anew in each age or each person. 
Christianity does not leap from New 
Testament times…”o [CIR]  
 
W17 – “In these attempts, tradition, 
understood both in terms of process and 
form, has played an important role…”p 
[CIR]  
 
W18 – “The story of the church reflects 
the most basic sense of tradition, the 
continuing activity of God’s Spirit 
transforming human life…”q [CIR]  
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Table 6 (continued)  
Column 1 ATHT/CIR Column 2 WQ/CIR 
 
A21- “The religion which had produced a 
centralised political order did not produce a 
centralised missionary in order…”f [CIR]  
   
A22 – “Whatever may have happened in 
the seventh century in terms of Islamic 
centralisation, Islam has become a religion 
of informal conversations…”g [CIR]      
 
A23 – “It is one additional irony of African 
history that Christianity, so often identified 
with European imperialism…”h [CIR]     
 
A24-“ The result from an African point of 
view was an African Christian masochism, 
promoting the Gospel by destroying it…”i 
[CIR]   
 
ATHT: New Gods and the Gender 
Question  
 
A33- “Indigenous cultures in black Africa 
are sometimes matrilineal and even 
matriarchal…”j  [CIR]  
 
ATHT Chapter Conclusion   
 
A35- “In the twentieth century, traditional 
religion has declined in the sense that many 
of its adherents have become Muslim or 
Christians…”k [CIR] 
 
W19 – “In this deeper sense of tradition, all 
Christians share a common history…”r 
[CIR]  
 
W20 – “The multiplicity of traditions 
furnishes a richly varied source for 
theological reflection and construction.”s 
[CIR]  
 
W21- “We are now challenged by 
traditions from around the world that 
accent dimensions of Christian 
understanding…”t [CIR] 
 
WQ, Theological Guidelines: Reason  
 
W29 – “Although we recognize that God’s 
revelation and our experiences of God’s 
grace continually surpass the scope of 
human language and reason,…”u [CIR]  
 
W34 – “Since all truth is from God, efforts 
to discern the connections between 
revelation and reason, faith and science, 
grace and nature,…”v CIR] 
 
Source: Data from Ali A. Mazrui, The Africans: A Triple Heritage Thesis (Toronto: Little Brown & 
Company, 1986). 
aIbid.,136.  
bIbid. 
cIbid.  
dIbid.,140-141. 
eIbid.,146. 
Table 6 (continued). 
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f Mazrui, The Africans: A Triple Heritage Thesis,147. 
gIbid.,147-149. 
hIbid.,149. 
iIbid. 
jIbid.,157. 
kIbid. 
 
Source: Data from The Book of Discipline of the United Methodist Church, “Paragraph 105 – Our 
Theological Task,” (Nashville, TN: United Methodist Publishing House, 2016). 
aIbid., 83. 
bIbid. 
cIbid.,84-85. 
dIbid.,85. 
eIbid. 
fIbid. 
gIbid.,85-86. 
hIbid.,86. 
iIbid. 
jIbid.,88. 
kIbid. 
 
Regarding the theme of moral decision making, the ATHT was focused more on 
one faith tradition (Christianity), rather than an observation of African Traditional 
Religion, Islam, and Christianity. There were twice as many moral decision-making 
references for the WQ as for the ATHT. The WQ asserted that tradition, experience, 
reason, and scripture are all interrelated. The assumption of morality appeared to be 
vague and the argument circular in nature. Scripture, tradition, experience, and reason 
have authority as it relates to the biblical message.   
Table 7 below depicts the fourth category of coding results identified by the 
theme, Moral Decision-Making or MDM, from the African Triple Heritage Thesis and 
the Wesleyan Quadrilateral. In the African Triple Heritage Thesis (ATHT) there were 
three coded entries identified as Moral Decision-Making, A25, A26, A27. These three 
coded entries represented 0.08% of the total thirty-six coded entries for the ATHT.  In the 
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Wesleyan Quadrilateral there were six coded entries identified as Moral Decision-
Making, W1, W2, W5, W22, W26, W35. These six coded entries represented 0.17% of 
the total thirty-six coded entries for the Wesleyan Quadrilateral.  
Table 7.  
Fourth Coding Category for African Triple Heritage Thesis (ATHT) and Wesleyan 
Quadrilateral (WQ): Moral Decision-Making (MDM) 
Column 1 ATHT/MDM Column 2 WQ/MDM 
ATHT: Western Christianity and 
Secularism  
A25- “The Christian church is soon 
identified with those who seek more than 
souls…”a [MDM]   
A26 - ‘When the missionaries came, said 
Jomo Kenyatta in a famous saying: ‘the 
Africans had the land and the Christians 
had the Bible.”b  [MDM]  
A27 – “One result has been the 
remarkable irony that Christianity has 
been both an ally of colonisation and a 
partner in liberation.”c [MDM]  
 
 
 
 
WQ, Wesleyan Quadrilateral, Our 
Theological Guidelines: Sources and 
Criteria   
W1 – “As United Methodists, we have an 
obligation to bear a faithful Christian 
witness to Jesus Christ, the living reality 
at the center…”d [MDM]  
W2 – “Wesley believed that the living 
core of the Christian faith was revealed in 
Scripture, illumined by tradition, vivified 
in personal experience,…”e [MDM]  
 W5 – “Thus, tradition provides both a 
source and a measure of authentic 
Christian witness,…”f [MDM]  
WQ, Theological Guidelines: Tradition  
W22- Tradition acts as a measure of 
validity and propriety for a community’s 
faith insofar as it represents a consensus 
of faith.”g [MDM]  
W26 – “This ‘new life in Christ’ is what 
we as United Methodists mean when we s 
…”h [MDM]  
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Table 7 (Continued) 
 
Column 1 ATHT/MDM Column 2 WQ/MDM 
  
WQ, Theological Guidelines: Reason  
 
W35 – “Nevertheless, by our quest for 
reasoned understandings of Christian faith 
we seek to grasp, express, and live out the 
gospel…”i [MDM] 
 
Source: Data from Ali A. Mazrui, The Africans: A Triple Heritage Thesis (Toronto: Little Brown & 
Company, 1986). 
aIbid.,149.  
bIbid.,150. 
cIbid.  
 
Source: Data from The Book of Discipline of the United Methodist Church, “Paragraph 105 – Our 
Theological Task,” (Nashville, TN: United Methodist Publishing House, 2016). 
aIbid.,82. 
bIbid. 
cIbid.,83. 
dIbid.,86. 
eIbid.,87. 
fIbid.,88. 
 
Both the ATHT and WQ had a small representation for entries that appeared to be 
moral decision-making and cultural references. Both the ATHT and the WQ identified 
systematic issues related to moral decision making and cultural references. For the 
ATHT, it was the systematic oppression of women and gender equality, while the WQ 
referred to the systematic practice of examining experience based on the historical 
teachings of John Wesley and the personal experiences of believers in God’s grace.   
Table 8 below describes the fifth category of coding results identified by the 
theme, Moral Decision-Making and Cultural Reference or MDM & CR, from the African 
Triple Heritage Thesis and the Wesleyan Quadrilateral. In the African Triple Heritage 
Thesis (ATHT) there was one coded entry identified as a Moral Decision-Making and 
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Cultural Reference, A32. The A32 entry represented 0.03% of the total thirty-six coded 
entries for the ATHT.  In the Wesleyan Quadrilateral, there were two coded entries 
identified as a Moral Decision-Making and Cultural Reference, W23 and W25. These 
two coded entries represented 0.05% of the total thirty-six coded entries for the WQ.  
Table 8.  
Fifth Coding Category for African Triple Heritage Thesis (ATHT) and Wesleyan 
Quadrilateral (WQ): Moral Decision-Making and Cultural References (MDM & CR)  
Column 1 ATHT/MDM & CR Column 2 WQ/MDM & CR 
 
ATHT: New Gods and the Gender 
Question  
 
A32- “…Muslim women have achieved 
much social emancipation in recent years. 
But in religion and politics,…”a  
[MDM & CR]   
 
WQ, Theological Guidelines: 
Experience  
 
W23 - In our theological task, we follow 
Wesley’s practice of examining 
experience, both individual and 
corporate,…”b [MDM&CR]  
 
W25 - On the personal level, experience is 
to the individual as tradition is to the 
church: It is the personal appropriation of 
God’s forgiving…”c [MDM &CR]   
 
Source: Data from Ali A. Mazrui, The Africans: A Triple Heritage Thesis (Toronto: Little Brown & 
Company, 1986). 
aIbid.,157.  
 
Source: Data from The Book of Discipline of the United Methodist Church, “Paragraph 105 – Our 
Theological Task,” (Nashville, TN: United Methodist Publishing House, 2016). 
aIbid.,86. 
bIbid. 
The researched just one reference in the ATHT and no references in the WQ that 
represented moral decision-making and intercultural references. Both the ATHTH and 
the WQ, when addressing moral decision-making, appeared to be looking outward 
toward the culture rather than examining, critiquing or addressing an inward focus of 
moral decision-making.  
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Table 9 below describes the sixth category of coding results identified by the 
theme, Moral Decision-Making and Intercultural Cultural Reference or MDM & IR, from 
the African Triple Heritage Thesis and the Wesleyan Quadrilateral. In the African Triple 
Heritage Thesis (ATHT) there was one coded entry identified as a Moral Decision-
Making and Cultural Reference, A2. The A2 entry represented 0.03% of the total thirty-
six coded entries for the ATHT.  In the Wesleyan Quadrilateral, there were no coded 
entries identified as a Moral Decision-Making and Cultural Reference. The absence of an 
entry represented 0.00% of the total thirty-six coded entries for the WQ.. 
Table 9.  
Sixth Coding Category for African Triple Heritage Thesis (ATHT) and Wesleyan 
Quadrilateral (WQ): Moral Decision-Making and Intercultural References (MDM & IR)  
Column 1 ATHT/MDM & IR Column 2 WQ/MDM & IR 
 
ATHT: Africa at Prayer – New Gods  
 
A2 – “Totemism in Africa led to groups 
identifying themselves with objects or 
other animals…”a [MDM & IR]  
 
WQ= No Data Recorded  
 
Source: Data from Ali A. Mazrui, The Africans: A Triple Heritage Thesis (Toronto: Little Brown & 
Company, 1986). 
a Ibid.,135.  
 
 
The researched observed that 0.33 percent of the analyzed ATHT content made 
reference to moral decision-making, cultural and intercultural realities, while 0.22 percent 
of the analyzed WQ content referred to moral decision-making, cultural and intercultural 
realities. Both the author of the ATHT and the committee that developed the WQ 
appeared to have moral decision-making, cultural awareness, and intercultural awareness 
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as a part of the theological claims being offered. Neither the ATHT nor the WQ expressly 
made this claim in the content analyzed, though it was implied through the results of this 
research.  
Table 10 below depicts the seventh and final category of coding results identified 
by the theme, Moral Decision-Making, Cultural and Intercultural Cultural Reference or 
MDM & CIR, from the African Triple Heritage Thesis and the Wesleyan Quadrilateral. 
In the African Triple Heritage Thesis (ATHT) there were twelve coded entries identified 
as Moral Decision-Making, Cultural and Intercultural References, A1, A3, A7, A16, A17, 
A18, A19, A28, A30, A31, A34, A36. The twelve ATHT entries represented 0.33% of 
the total thirty-six coded entries for the ATHT.  In the Wesleyan Quadrilateral there were 
eight coded entries identified as Moral Decision-Making, Cultural and Intercultural 
References, W7, W8, W12, W15, W24, W27, W28, W36. These eight WQ entries 
represented 0.22% of the total thirty-six coded entries for the Wesleyan Quadrilateral.  
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Table 10.  
Seventh Coding Category for African Triple Heritage Thesis (ATHT) and Wesleyan 
Quadrilateral (WQ): Moral Decision-Making, Cultural and Intercultural References 
(MDM & CIR)  
Column 1 ATHT/MDM & CIR Column 1 WQ/MDM & CIR 
 
ATHT: Africa at Prayer - New Gods 
 
A1 – “Long before the religion of the 
crescent or the religion of the cross 
arrived on the African continent, Africa 
was at worship,…”a [MDM & CIR]  
 
A3 – “Then came Islam and Christianity 
with a greater focus on Man as being in 
the image of God,…”b [MDM & CIR]  
 
ATHT: Islam and Regional Differences  
  
A7 – “The spread of Islam in eastern and 
southern Africa was effectively arrested 
by the consequences of European 
colonization…”c [MDM & CIR]  
 
ATHT: The Language of God  
 
A16 – “Yet in other respects Islam has 
appeared to be more accommodating to 
the wider culture of Africa,…”d  
[MDM & CIR]   
 
A17 – “There is also the issue of areas of 
accidental similarity between Islam and 
traditional Africa…”e [MDM & CIR]  
 
A18 – “But this kind of argument over 
looks other disciplines which Islam 
imposes and which Christianity does 
not…”f [MDM & CIR]  
 
A19 – “On the whole, while it is indeed  
 
WQ, Wesleyan Quadrilateral, Our 
Theological Guidelines: Sources and 
Criteria   
 
W7 – “In practice, theological reflection 
may also find its point of departure in 
tradition, experience, or rational 
analysis…”m  [MDM & CIR]  
 
WQ: Theological Guidelines: Scripture 
  
W8 – “United Methodists share with other 
Christians the conviction that Scripture is 
the primary source and criterion for 
Christian doctrine.”n [MDM & CIR]  
  
W12 – “Through this faithful reading of 
Scripture, we may come to know the truth 
of the biblical message…”o  
[MDM & CIR]  
 
W15- “The close relationship of tradition, 
experience, and reason appears in the 
Bible itself...”p [MDM&CIR]  
 
WQ: Theological Guidelines: 
Experience   
 
W24 – “Our experience interacts with 
Scripture. We read Scripture in light of 
the conditions and events that help shape 
who we are…”q [MDM&CIR]  
 
W27 – “Although profoundly personal, 
Christian experience is also corporate; our  
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Table 10 (continued). 
 
 
Column 1 ATHT/MDM & CIR Column 1 WQ/MDM & CIR 
 
true that Islam in Africa has gained from 
not preaching monogamy…”g  
[MDM & CIR]  
 
ATHT: Toward Africanising New Gods 
   
A28 – “There are at least two main ways 
by which both Islam and Christianity have 
been Africanised…”h [MDM & CIR]   
 
A30 – “The syncretistic churches 
synchronize or blend Christianity with 
African custom and practices,…”i 
[ MDM & CIR]   
  
ATHT: New Gods and the Gender  
Question  
 
A31- “Of the three approaches to God in 
the modern triple heritage, the most 
masculine in orientation is perhaps 
Islam’s…”j [MDM & CIR]    
 
A34 –“Indigenous religion may have 
female prophets and female pastors. It is 
therefore, considerably less sexist than 
African versions of …”k [MDM& CIR]   
 
ATHT Chapter Conclusion   
 
A36 – “All over Africa the processes of 
both synthesis and dissonance continue. 
Three visions of God seek to capture the 
soul of a continent.”l [MDM & CIR]   
 
theological task is informed by …”r 
[MDM&CIR]  
 
W28 –“Some facets of human experience 
tax our theological understanding. Many of 
God’s people live in terror, hunger, 
loneliness, and…”s [MDM&CIR]  
 
WQ: Theological Guidelines: Reason  
 
W36 – “In theological reflection, the 
resources of tradition, experience, and 
reason are integral to our study of 
Scripture…”t[MDM&CIR]  
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Table 10 (continued). 
 
Source: Data from Ali A. Mazrui, The Africans: A Triple Heritage Thesis (Toronto: Little Brown & 
Company, 1986). 
aIbid.,135.  
bIbid. 
cIbid.,136.. 
dIbid.,142. 
eIbid. 
fIbid. 
gIbid. 
hIbid.,150. 
iIbid.,155. 
jIbid.,156. 
kIbid.,157. 
lIbid. 
 
Source: Data from The Book of Discipline of the United Methodist Church, “Paragraph 105 – Our 
Theological Task,” (Nashville, TN: United Methodist Publishing House, 2016). 
aIbid., 83. 
bIbid. 
cIbid.,84. 
dIbid.,85. 
eIbid.,86. 
fIbid.,87. 
gIbid. 
hIbid.,88. 
 
Research Comparison Summary  
The two theological resources chosen in this project proposal were the ATHT and 
the WQ. Ultimately, I chose to focus on these two theological resources because they 
have some level of common exposure in theological settings both in Africa and North 
America and because both have been critiqued in their respective contexts. Each 
theological resource can be used to invite one to question how that resource can serve as 
a tool of coherent moral discourse that applies to my own context as well as to the 
contexts of others.  
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The researcher identified seven research categories identified through a general 
reading of the content within Mazrui’s The Africans: A Triple Heritage, specifically 
Chapter 7, “Africa at Prayer: New Gods.” After reviewing the chapter and completing a 
general reading of the content, thirty-six different paragraphs or individual sentences 
were chosen. After reviewing the chapter, the researcher read through each paragraph of 
the section on three different occasions. The first reading served to introduce the 
researcher to the content to be analyzed, while the second reading facilitated the 
identification of themes within the document content. Finally, the reading was reviewed a 
third time for coding purposes and for the assignment of research codes. The results of 
the ATHT were analyzed and compared to the results of the WQ in a comparative 
analysis of each section.  
The ATHT and the WQ are two separate theological resources written at separate 
times and intended for global audiences which were unrelated. However, both theological 
resources had entries that supported a reference to communication in one of the seven 
categories:  
• cultural reference, denoted as CR;  
• intercultural reference, denoted as IR;  
• cultural and intercultural reference, denoted as CIR;  
• moral decision-making, denoted as MDM;  
• moral decision making and cultural reference, denoted as MDM & CR;  
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• moral decision making and intercultural reference, denoted as MDM & IR; 
and 
• moral decision making and cultural, intercultural reference, denoted as MDM 
& CIR.  
The highest percentages of entries were identified as being cultural and 
intercultural references (ATHT 0.31%, WQ 0.31%) or moral decision-making and 
cultural and intercultural references (ATHT 0.33% and WQ 0.22%).  
 The research began with the goal of reviewing two theological resources and the 
extent of the four themes within each theological resource. The four themes were 
communication, moral decision-making, cultural awareness, and intercultural awareness. 
The comparative analysis revealed general commonalities that existed between the two 
theological resources. These commonalities may or may not represent the true intent of 
the author of the ATHT or the committee that developed the WQ. However, the provide a 
starting place for conversation to show that very different points of theological reference 
may both make communication, moral decision-making, cultural awareness, and 
intercultural awareness references.  
As researcher, I brought my conscious and unconscious biases to the content 
analysis. Another reader viewing the content from a different lens may have chosen to 
classify the data differently. Each individual reading could create a different sampling 
that would bring a different outcome to the research comparison and analysis. In many 
respects, this was beneficial for the research, allowing some level of individual 
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interpretation of the content and coding. This created ownership for the reader to enter 
into the conversation between the two theological resources and to offer alternative view 
points for coding the material. An additional benefit was the opportunity for individuals 
to not just receive this comparison as the final word but to be invited to engage in the 
conversation between the two theological resources. Through the invitation of a personal 
perspective of the reading, African ad North perspectives impacted this conversation 
about communication, moral decision making, cultural awareness, and intercultural 
awareness, depending upon the individual’s own hermeneutical lens.  
I conclude this chapter with the words of Alasdair MacIntyre, who argued in After 
Virtue; A Study in Moral Theory that the nature of contemporary dialogue is often used to 
express moral disagreement with no rational way to have a moral agreement. MacIntyre 
stated: “One way to educate our vision might be to enquire if the predicaments of our 
cultural and moral state may not resemble those of social orders which we have hitherto 
thought of as very different from ourselves.”187  
Comparing the ATHT with the WQ revealed that the two theological resources 
were different in many respects. However, there were general commonalities revealed 
that may be enough to start a conversation through this research that continues on as 
others review the data and suggest new ways to bring these two theological resources into 
conversation. This ongoing conversation derived not from experts defending positions, 
but from individuals engaging in coherent shared moral discourse, a pattern that may 
support future attempts to address the moral, cultural, and intercultural conflict between 
																																								 																				
187 MacIntyre, After virtue.  
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Ugandans and North American United Methodists. At the very least, this research ignited 
a conversation, moving individuals toward discussion of communication, moral decision-
making, cultural awareness, and intercultural awareness.   
In Chapter 5, the researcher discussed the new theological resource developed as 
a result of this project that placed the ATHT in conversation with the WQ. This new 
theological resource will be offered as a tool for use in future educational intervention 
workshops between Ugandans and North American United Methodists.  
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CHAPTER 5: A NEW THEOLOGICAL RESOURCE TO AID IN COHERENT 
MORAL DISCOURSE  
(BUILDING COMMUNITY THROUGH CULTURAL CONVERSATIONS) 
Pre-Workshop Preparation  
A major part of the pre-workshop preparation will involve envisioning the space 
where the workshop would be conducted. The space will be transformed (to the extent 
possible) into an inviting and welcoming space to all workshop participants. This will 
include arranging the table and chairs so that all persons face one another. Water, coffee, 
tea, and light snacks will be provided, along with a sign that reads “You Are Welcome, 
Please Help Yourself.” In addition, the center of the space will include an altar with 
brightly colored cloth, battery operated candles, and three small signs, each with one of 
the following three messages:  
God knows the things of tomorrow. (Burundian Proverb) 
We were given this hope when we were saved. If we already have something, we 
don’t need to hope for it. But if we look forward to something we don’t yet have, 
we must wait patiently and confidently. (Romans 8:24-25 New Living 
Translation) 
Never give up hope of Allah’s Mercy. (Quran 12:87) 
Overall Strategy to Implement Workshop  
Several strategies will be employed to aid in the interaction of participants, 
including but not limited to: (1) using the space as a resource to create an atmosphere of 
welcoming hospitality, (2) greeting each workshop participant as they entered, and (3) 
offering refreshments, written assignments, small group and large group interaction along 
with large sticky wall paper to capture questions and notes. The breaks in the workshop 
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will provide opportunities for natural and organic discussion among participants. Finally, 
technology will be employed, including PowerPoint, pictures, and movie clips. Above all 
else, the greatest asset to interaction will be the individual voices of participants as they 
begin to feel comfortable in sharing, teaching, and learning about communication, 
cultural and intercultural awareness. The following is a list of resources needed to 
conduct the training:  
1. notebook for participants (overview of workshop & workshop exercises, 
writing paper, pen and tent card for name and evaluation form); 
2. computer, projector and space to project; 
3. refreshments; 
4. altar elements (cloth, candles, and framed quotes); 
5. tape for sticky pad, markers, pens; and 
6. sticky pad for wall. 
Greeting and Welcome 
As presenter, I will introduce myself, offering a greeting and welcome. We will 
encourage individuals to feel free to ask questions throughout the session, take restroom 
breaks as needed, and to partake of refreshments as desired. The welcome script will be 
as follows:  
Brothers and Sisters, welcome to the theological resource, “Building Community 
through Cultural Conversations.” You are invited to join other participants within 
a group setting of culturally diverse persons whose theological identity may 
include African Traditional Religion, Christianity and Islam. It is my hope that 
together we will create space that allows conversation, communication, active 
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listening and some degree of understanding across cultures in the areas of 
community, cultural and intercultural awareness. You are welcome in this space!  
Exercise #1: Sharing Your Story  
This exercise is designed to introduce participants within a group setting. If 
applicable, placing participants in smaller groups of two or three will encourage sharing. 
The exercise will consist of the steps listed below. 
1. Write a brief autobiography in one or two paragraphs: Feel free to introduce 
yourself according to your cultural customs and traditions. Include your name, 
place of birth and describe your community of origin.  
2. Share with the group something about your family of origin.  
3. Share with the group a time when you experienced a supportive community in 
your life.  
4. Share with the group a time when you experienced conflict and how the 
conflict was/was not addressed.  
Following a time of small group sharing, participants will have the opportunity to 
share responses in the larger group. This exercise is designed to allow all of the voices in 
the room to speak, share their personal story of identity, and express the way they engage 
community and conflict.  
Introduction of Workshop 
  
This material, entitled “About This Theological Resource,” is a written statement that 
will be provided to each participant.  
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Overview of the Workshop   
“Building Community through Cultural Conversations” is a theological resource 
intended for use with global cross-cultural participants in a religious setting. The resource 
was developed as a part of a research study addressing a conflict that exists between 
Ugandan and North American United Methodists over allegations of financial 
mismanagement of global missional funds. The research placed two theological resources 
in conversation, The ATHT and the WQ. The two theological resources were compared 
for commonalities in four areas namely communication, moral-decision making, cultural 
and intercultural awareness. The research study attempted to go beyond the surface issues 
and address cultural and intercultural awareness.   
The research concluded that both theological resources represented different 
theological viewpoints and the intended audience was different. However, a general 
reading and comparison of both theological resources in the research revealed 
commonalities in communication that appeared to address moral decision making, 
cultural and intercultural awareness. Additional research is needed to identify the 
theological differences and theological commonalities that may or may not exist within 
the two resources.  
The Workshop Design 
This new theological resource, “Building Community through Cultural 
Conversations,” is designed specifically for the participant introduction phase within a 
group dynamic or educational setting. The primary objective is to create space for 
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individuals to make a small step toward shared coherent moral discourse. This is 
accomplished through the engagement of human beings seeking to raise their awareness 
of cultural and intercultural commonalities as well as differences. While the new 
theological resource may be useful to other cross-cultural or cross-national groups, it was 
designed specifically for use with Ugandan/East African, and North American United 
Methodists.  
                                                    Your Voice Matters  
“Building Community through Cultural Conversations” is a new theological 
resource intended for use in a group setting of two or more participants from different 
cultures. This new theological resource is planned for completion in a period of five to 
six hours and includes worship and a meal time. The building of community is both 
organized, intentional, and organic in nature, as participants engage the process with their 
own unique styles of connecting and building community. As you bring your own 
experiences of cultural and intercultural awareness to this experience, we are all 
challenged and have an opportunity to grow in the process.   
Outline of the Workshop 
This new theological resource, “Building Community through Cultural 
Conversations,” includes a greeting and welcome, an introduction to the researcher, an 
invitation to engage this new theological resource, an opportunity for participants to 
introduce themselves, a sharing of African proverbs related to hospitality and community, 
and an introduction to the research study and findings. Participants will complete an 
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Intercultural Sensitivity Inventory (ICSI) based on the research of D. P. S. Bhawuk and 
R. W. Brislin addressing persons living in individualistic or collectivist societies.188   
Following the completion of the ICSI, participants will be encouraged to share in 
an act of community worship and a community meal. This is designed to encourage 
people to talk and get to know one another in a less controlled environment. The sharing 
of stories and discussions of Western and African concepts of community and conflict 
within small groups will be encouraged during the mealtime.  
Summary of the Workshop Experience   
“Building Community through Cultural Conversations” will conclude with group 
discussions and sharing of any new insights, questions, concerns, suggestions related to 
the cultural and intercultural awareness. At the conclusion of the experience, participants 
will reintroduce themselves and share what they have experienced, felt, heard, or 
perceived differently about their own cultural and intercultural awareness. The 
experience will conclude with prayers for the community present.  
As this new theological resource is engaged, it will create space for participants to 
experience a “disorienting dilemma” through engagement of communication, community 
building and the increase of cultural awareness among participants. This theological 
resource represents a beginning, a small step toward the workshop participants 
continuous exposure to other cultural understandings of community and conflict. The 
																																								 																				
188 D.P.S. Bhawuk and R. Brislin, “The Measurement of Intercultural Sensitivity using the 
concepts of Individualism and Collectivism,” International Journal of Intercultural Relations, 16 (1992): 
413-436.   
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hope is that the resource will create space for individuals to begin movement toward 
coherent shared moral discourse.  
Learning Goals  
The following material, entitled “Learning Goals,” is a written statement that will 
be provided to each participant. 
1. Participants will engage at least one person whose culture is different from 
their own and learn at least five things they have in common and five 
differences.  
2. Participants will be able to articulate commonalities and differences in the 
way Ugandans and North Americans address communication, community, 
cultural and intercultural awareness.  
3. Participants will engage in personal, group and organic communal 
conversations to add their voice, experiences, questions and challenges to the 
discussion; thereby, including their voice and adding value to the larger 
discussion of shared coherent moral discourse.  
Warm Up and Invitation to Engage   
Participants will be encouraged to read the Prayer of St. Francis aloud in their 
native or preferred language. The facilitator will then ask the following questions: How 
does this prayer speak to the themes of communication, cultural and intercultural 
awareness? As you seek to engage and understand fellow participants in this process, 
what questions do you have as we begin this journey?    
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1. Media Presentation – The Prayer of St. Francis of Asisi  
2. Individual: participants will consider up to three initial questions    
3. Large Group: questions reviewed, listed and grouped by common themes   
Following the warm up and invitation to engage, all questions will be captured on 
the sheets and placed on the wall in order to enable the voices of the participants to shape 
the workshop. This workshop may be one of few offered to bring Ugandans, East 
Africans and North Americans United Methodists together with the goal of enabling them 
to better understand one another through active communication and engagement. 
However, the assumption is that many will have had previous exposure to workshops, 
trainings, and life experiences that deal with cultural and intercultural awareness.  
During the workshop break, participants will be urged to meet at least one new 
person and share one thing about family or community. The facilitator will then resume 
the session and begin to address questions from the participants. Although questions will 
be encouraged throughout the workshop, the beginning of the workshop will focus on 
three hypothetical questions from the list placed on the wall.  
Hypothetical Question #1: “Could you share your motivation, as researcher, to 
this particular research?” The facilitator will respond with the statement: “There are two 
platforms for my motivation, the first is related to my personal and ministry experience 
and the second is hope for reconciliation among Ugandan and North American United 
Methodists as it relates to global missional partnerships.” The facilitator will then 
proceed to share further.  
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The Author: Sharing My Story 
The following sections outline the statements to be made by the facilitator in 
order to relate her story to participants, in answer to the first question posted on the wall. 
Introduction 
At this time, I would like to take a few moments to share my personal background 
and ministry experience related to the missional work in Uganda within the United 
Methodist Church. I believe it is important for me to share and for you as a participant in 
this workshop to see the complexity of my history, value system, and struggle as an 
African American female. Also, I have worked with both entities involved in the conflict 
represented by the initial research. All of this information frames the passion I have to 
address in some measure the conflict which exists between the two United Methodist 
entities in the research project. Ultimately, I hope, through this research of African and 
North American resources, to offer a new theological resource that values both cultures 
while offering a step toward shared coherent moral discourse. [At this point, the 
facilitator will share the personal background outlined in Chapter 1 of this research.]  
In addition to my personal background, I would like to share my understanding of 
the conflict that currently exists between what was East Africa and is now Uganda – 
specifically the South Sudan Annual Conference – and North American United 
Methodists. [At this point, the facilitator will recap the basic elements of the conflict as 
described in Chapter 2 of this research.]  
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This theological resource, “Building Community through Cultural 
Conversations,” is my attempt to create space for global cross-cultural participants to 
share their stories while communicating about culture and conflict. In some small way, I 
hope this resource will aid in shared, coherent, moral discourse among Christians seeking 
to engage together in global missional partnerships and ministry.  
Hope and the Opportunity for Transformation  
There is missional history between Ugandans in East Africa and North American 
United Methodists involving a common vision related to children and poverty, education, 
medical needs, and new church planting. For nearly a decade, these two parties worked 
together around the themes of global partnerships in mission and ministry. Today, 
however, these relationships are broken and communication has been severely impacted 
by allegations of mismanaged funds on the episcopal level in East Africa.  
The opportunity for transformation through this research resides in the potential 
for shared moral discourse between these two parties, ultimately leading to reconciliation 
and restored global missional relationships. With this reconciliation, both parties could 
cooperate once again to make a positive impact on children and poverty, to meet the 
educational needs of at-risk children, and to address the medical needs of at-risk 
communities in East Africa (Uganda). In addition, the restored relationships will also 
benefit Ugandan and North American United Methodists themselves as they each gain a 
better understanding of the others’ perspectives within global missional partnerships and 
financial ethical decision-making. There is hope of reconciliation and restored global 
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missional partnerships as both parties involved in this protracted conflict begin to take 
minor steps toward conflict resolution. This research intentionally pursued a small step 
toward the larger goal of conflict resolution by placing the ATHT in conversation with 
the WQ, thereby forming a new theological resource for shared coherent moral discourse.   
The Second Hypothetical Question 
“How will this workshop add value to the discussion related to community, 
cultural, and intercultural awareness?” The facilitator will respond as follows:  
Ultimately, it is each of us who will decide the value of the discussions and 
interactions we will engage in today. However, for me as facilitator, the value 
began as we gathered to introduce ourselves and begin the workshop. Each of you 
bring to this workshop a wealth of knowledge and experience that will aid us all 
as we journey together.   
It is the process of active listening, respectful engagement, the space created to 
ask questions and the courage to allow some questions to linger without trying to 
rush to an answer, these things will add value to the discussion.  
In addition, as we get to know others, value is added to the discussion. As we 
open ourselves to be exposed to cultural and intercultural understandings which 
are different from our own, then we all have a chance to be challenged, question 
our perceptions and grow into new ways of cultural and intercultural 
understanding.   
For example, if you are exposed to the way my culture addresses hospitality then 
you would understand why I offer a guest something to drink and eat upon arrival. 
You may begin to see why hospitality is such an important part of my culture. 
Therefore, the lack of hospitality (not offering water or nourishment after a long 
journey) may be perceived as cruel and disrespectful. So, a meeting held that 
offers no water or consideration for food or light refreshment might be received as 
being inhospitable.  
Before we can move into addressing conflict (another workshop beyond the scope 
of this program), there is a need for us to gather in a common space and seek to 
understand one another across cultural and intercultural commonalities and 
differences.  
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This human engagement, enlightenment and growth, if it can happen within this 
workshop, adds value to the discussion related to community, cultural and 
intercultural awareness.  
The Third Hypothetical Question 
The third question to be posed is: “What were the limitations of the research and 
what are the limitations of this workshop?” The facilitator will respond as follows: 
The limitations of the research are explored below. The limitations of this 
workshop include time and space to foster relationships among individuals from 
different cultural and intercultural perspectives, the biases that each person brings 
including the facilitator, along with limitations of language and interpretation 
among participants. We will keep these limitations before us and seek to address 
them and others that may be discovered or expressed throughout the workshop 
experience.   
One of the limitations involved the researcher’s role in previous ministry 
assignments with both parties involved in the conflict.  The researcher approached this 
project with some level of bias because of more than eleven years of association with 
both parties involved in the protracted conflict. Recognizing and acknowledging this 
natural bias and avoiding personal interpretations minimized bias in this research. 
Limitations included recognizing biases, assumptions, and privilege as an American 
citizen. Also, limitations included the ability of all participants and the facilitator to 
address the potential to learn and grow from the Ugandan framework regarding ethics, 
mission, and corruption, knowing that it may contradict American teaching and values on 
this subject matter.   
This protracted conflict is fluid, ongoing, and unresolved. The research, therefore, 
must be cautious in drawing conclusions regarding the actions or outcome of either party 
in the conflict. While the conflict is active and unresolved, the need for cultural and 
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intercultural awareness is critical both during this stage of the conflict and in future 
research endeavors. This research focused on a specific conflict between Ugandan and 
North American United Methodists. The research vision suggesting a new theological 
resource for shared coherent moral discourse between these two parties may not be 
relevant in other social or religious conflicts.   
During the break for lunch, participants will be encouraged to sit with someone 
different. 
Exercise #2: Understanding Culture and Community Individualism and 
Collectivism   
The facilitator will lead a discussion and review of Ugandan proverbs regarding 
hospitality and community. This will allow participants to see the difference between 
Western thought and African thought on specific issues. General assumptions will 
include recognition of the cross-cultural, cross-global nature of participants due to 
technology. The goal will be to talk about general concepts of community and hospitality 
in individualistic and collectivist cultures. Participants will be encouraged to share from 
their personal and communal perspectives how African proverbs and Western thought 
related to the four themes of communication, moral decision-making, cultural awareness 
and intercultural awareness.   
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Definition of Terms  
Anthropologist Geert Hofstede categorized national cultures as either individualist 
or collectivist.189 A later work by Hofstede clarified the definitions of these cultural 
terms:  
Individualism on the one side versus the opposite, Collectivism, as a societal, not 
an individual characteristic, is the degree to which people in a society are 
integrated into groups. On the individual side we find cultures in which the ties 
between individuals are loose, everyone is expected to look after him/herself and 
his/her immediate family. On the collectivist side we find culture in which people 
from birth onwards are integrated into strong, cohesive, in-groups, often extended 
families (with uncles, aunts and grandparents) that continue protecting them in 
exchange for unquestioning loyalty, and oppose other in groups.190   
History and Oral Language in Uganda   
The Uganda Literary and Scientific Society was established at the Entebbe, 
Uganda Protectorate in 1923. Its main activity consisted of the reading of papers and the 
delivery of lectures on topics relating to Uganda. In 1933, the society moved its 
headquarters to Kampala and began issuing a regular publication, The Uganda Journal. 
The journal’s declared aim was “to collect and publish information which may add to our 
knowledge of Uganda and to record that which in the course of time might be lost.” The 
Uganda Literary and Scientific Society later changed its name to the Uganda Society.191   
																																								 																				
189Geert Hofstede, “Dimensionalizing cultures the Hofstede model in context,” Online Readings in 
Psychology and Culture 2, no. 1 (2011), 11-12, accessed December 1, 2018. https://doi.org/10.9707/2307-
0919.1014.  
 
190 Ibid. 
 
191 C.S. Nason, “Proverbs of Buganda,” The Uganda Journal 3, no. 4 (April 1936), 247, accessed 
December 1, 2018. https://www.wdl.org/en/item/11186/view/1/48/. 
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Buganda is one of five traditional kingdoms within Uganda. The remaining four 
are Bunyoro, Busoga, Rwenzururu, and Tooro. The Buganda Kingdom is located 
in the central region which includes Kampala. Some terms to consider: A person 
is called Muganda. The people are referred to as Bagandan. The language of 
Buganda is known as Lugandan.192 
This exercise will review proverbs from the Buganda kingdom while 
acknowledging the intercultural dynamics that exist within Uganda. Proverbs may be 
universal or vary across cultures within Uganda. The review of proverbs among the 
Baganda people in no way suggests any hierarchy, but was chosen because Buganda 
represents many people living in the central region that includes the capital city of 
Kampala.   
In a 1936 Uganda Society article, “Proverbs of Baganda,” by C.S. Nason, the 
author explored the importance of the use of proverbs in language and community among 
native Ugandans. Since proverbs express the common stock of human wisdom, many 
Lugandan proverbs remind us of proverbs in other languages. Some of us who read them 
may be impressed by the similarity, while others may be more interested in the 
differences. Anyone who wants to find pleasure in the language and become at all 
intimate with the people will be well advised to tackle the proverbs. A Mugandan will 
hardly speak two sentences without a proverb.193 
Modern African Academia and the Importance of Oral Languages  
In the modern academic society of Uganda, proverbs, prose, anecdotes, and 
stories remain vital as cultural tools to help children learn and communities to address 
																																								 																				
192 Nason, “Proverbs of Buganda,” 247. 
 
193 Ibid., 248. 
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social and moral concerns. A 2015 research study of school age children in Uganda 
provided insight into the importance of oral language that is useful in the act of teaching 
and communicating. The research study conducted by Harriet Mutonyi, Uganda Martyr’s 
University Faculty of Education in Kampala, it is argued:  
Prior to the advent of western education, the peoples of Uganda were held 
cohesively by rules and regulations, values and social sanctions, approvals, 
rewards, and punishments into which the child was inducted. Each child was 
taught social etiquettes of the community and clan, agricultural methods and 
others that ensured smooth running of the social entity of which the child was an 
integral part…Even with the presence of formal education where writing is 
emphasized, the oral tradition still influences cultural landscape and the 
knowledge system that are existent in Uganda today (Okumu, 2000). These 
different forms of narratives have been used for centuries to pass on important 
cultural knowledge in many traditional communities. In Uganda, the cultural tools 
for thinking and meaning making include use of puzzles, riddles, stories, 
anecdotes, and proverbs.194   
While proverbs may vary across cultures and kingdoms, this project focused focus 
on four proverbs identified within the Buganda Kingdom in Uganda. These proverbs 
speak to hospitality and community, which are cornerstones of practices found among 
Ugandan people:195  
1. Okugaba kweterekera – To give is to lay up for oneself.  
2. Luganda kulya: olugenda enjala terwda – Relative and friends should be 
hospitably received. One who goes away hungry does not come again.   
3. Mamu, mamu: gye bigogo – The cry of welcome means a meal (of matoke, of 
course).  
																																								 																				
194 Harriet Mutonyi, “Stories, Proverbs, and Anecdotes as Scaffolds for Learning Science 
Concepts,” Journal of Research in Science Teaching 53, no. 6 (2016): 943-971. 
 
195 Nason, “Proverbs of Buganda.”  
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4. Omugenyi owokumpi afa enjala – The visitor who lives near you dies of 
hunger. Why?  
For the large group discussion, participants will be asked: “What implications do 
these proverbs have on your understanding of communication, cultural and intercultural 
awareness?” As participants will be more comfortable and willing to engage and ask 
questions at this point, some may want to discuss the specific conflict between North 
American Methodists and those in former East Africa, now Uganda (the South Sudan 
Annual Conference). While this workshop is not intended to address the specific conflict, 
the facilitator will help to frame the conversation by asking the question: “How might this 
workshop addressing communication, community, cultural and intercultural awareness 
help one to discuss the ongoing conflict?” The responses will be captured and written on 
the sticky pads and placed on the wall. While we will not get into solutions for the 
ongoing conflict, we will acknowledge the need and create space for individuals to 
express their thoughts and be heard.  
Exercise #3: Exploring Intercultural Sensitivity  
Participants will take time to review and complete the forty-six survey questions. 
Surveys will be self-scored, with the larger group discussing insights gained from taking 
the survey. This exercise will employ Bhawuk and Brislin’s ICSI..  
The ICSI is a 46-item self-report instrument that measures the cultural constructs 
of individualism, collectivism, flexibility, and open-mindedness. The ICSI is 
useful for exploring cultural identity, through the examination of one’s cultural 
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value orientations and flexibility in adapting to new cultures and persons. The 
ICSI can be self-scored and no special training is required to use it.196  
Brislin and Yoshida described the 46-question survey. Half of the survey 
questions deal with individualism and collectivism, while the other half of the questions 
address open mindedness and flexibility:  
Participants are asked to imagine they live in the United States for the first 16 
questions. They are then asked to consider the same set of questions imagining 
they live in Japan or whatever country they most familiar with as a culture.197  
While the United States and Japan are the examples used in the inventory, 
participants can choose any two countries to imagine living in while completing the 
survey. The answers will be compared, with higher survey scores indicating individuals 
who are willing to change and adapt to cultural experiences outside of their own.   
Exercise #4: Act of Community  
This will be a time of organic fellowship and community. Worship and prayer 
along with a community meal will be encouraged. Each group experience will be 
different based on context. Below is a general outline to consider. If possible, an act of 
service may also serve as organic fellowship allowing participants to engage in service 
together.  
Possible worship ideas would include allowing the group to shape the worship 
experience based on their gifts and graces. The facilitator could also invite a time for 
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197 Richard W. Brislin and Tomoko Yoshida, Intercultural Communication Training: An 
Introduction (Thousand Oaks, CA: Sage, 1994). - 
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drafting a basic order of worship and executing the developed plan as the act of 
community and worship. The community meal could be designed to represent something 
from all cultures present. If not applicable, consider refreshments that represent 
something from all cultures present. Potential acts of service could be any activity that 
allows the group to experience an act of service together. A couple of examples would be 
visiting a location and performing an act of service or preparing something for persons in 
need in a shared activity.    
Final Exercise: Sharing Your Story  
Group discussion will focus on the question: “How has the interaction of other 
individuals, listening to other people’s stories and point of view impacted your awareness 
of communication, moral decision- making, cultural and intercultural awareness across 
global cultures?” The following additional questions will be discussed as well: 
1. What have you felt, experienced, heard or questioned about culture and 
community today in a global world?  
2. How did this experience help you to understand someone’s cultural point of 
view related to community and conflict?  
3. What questions or concerns still remain for you in discussions related to 
community and culture?   
4. What lessons will you take from this experience?  
141 
Conclusion(s) 
This theological resource can conclude in any way that participants determine 
appropriate for celebrating and affirming all cultures present. This could involve a joint 
worship designed by the participants. The workshop closing event could also involve a 
prayer and reflection time focused on two questions: “What has been gained by this 
experience for the journey ahead with culture and community?” and “What has gone 
unaddressed and requires additional follow up or conversation related to the journey 
ahead with culture and conflict?”  
The facilitator will close with the words: “With hope we move forward in 
communication, moral decision-making, cultural and intercultural awareness. May we see 
and hear one another and understand better the journey of our brothers and sisters along 
the way. Dear God, let it be so … Karma Denise Walton    
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CHAPTER 6: CONCLUSION AND FURTHER RESEARCH 
There is an ongoing crisis in the relationship between Ugandan and North 
American United Methodists. An unresolved allegation of misuse of global missional 
funds that began in 2012 is still an unresolved conflict being addressed in the legal 
venues of the global agencies within the United Methodist Church. This research 
suggested that both parties need to address problems with communication, moral 
decision-making, cultural awareness, and intercultural awareness. The research noted the 
surface issues of communication and moral decision-making across global contexts, as 
well as deeper issues rooted in a lack of cultural and intercultural understanding between 
the parties involved in the protracted conflict.   
The value systems of the two parties were not explored prior to engagement in 
global missional partnerships. The North American United Methodists would identify 
more with those who espouse individualistic values, while the Ugandans are more 
communal and identify more with collectivism and its value systems. There are variations 
to these claims, of course, as individuals can exhibit value systems with both 
individualistic and collectivist traits.   
The researcher chose to engage two twentieth century theological resources 
developed in conversation – the ATHT and the WQ – exploring them for areas of 
commonality related to cultural references, intercultural references, and moral decision-
making. Both theological resources were highly critiqued by modern scholars and both 
represent historical cultural references that are challenged by leading scholarship in 
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modern academia. Nevertheless, it is the historic implications of the theological resources 
that ignite conversation and point others toward the opportunity to identify the modern 
implications of culture, communication, and moral decision-making.   
The use of Comparative Analysis methodology revealed that both theological 
resources were attempting to communicate cultural contextual information and 
applications of theology that focused on cultural awareness, intercultural awareness, and 
moral decision-making. Scholars may argue about the degree of the communication and 
its impact and effectiveness both in the twentieth century and in modern scholarship. 
However, this researcher chose to use the data as a means of developing a new 
theological resource to aid in the opportunity for shared coherent moral discourse.  
A new theological resource was developed for use in educational settings both 
with Ugandan United Methodists and North American United Methodists. A new 
conversation emerged out of the new theological resource, allowing each of the parties to 
the conflict to bring their histories of theological contextual reference to a new discussion 
on culture, community, and conflict. The new theological resource, “Building 
Community through Cultural Conversations,” was designed to create space for Ugandan 
and North American United Methodists to take a small step toward shared coherent moral 
discourse. Further research is needed regarding both historical and modern theological 
resources, with the aim of addressing both African and North American theological 
frameworks in an effort to address effective global partnerships and global conflict 
among missional partners.   
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